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EDITORIAL

A paradoxical situation exist in today’s time where we see great progress
withessed by mankind but society sfill remains a deeply impoverished one for
many and besieged by various social evils. Hence, value orientation in higher

education is an urgent priority for the process of nation building.

At KKCE, we essentially believe in humanistic approach to education. The
conviction that education plays a fundamental role in promoting human values
for achieving full potential, nurturing human relationships and developing just and
equitable society led to conception of the International Webinar filted, ‘Exploring

the Transformative Potential of Education: The Choices we Make.'

With much delight, we bring forth this special issue of an International Peer
Reviewed & Refereed Scholarly Research Journal for Interdisciplinary Studies, ISSN
2278-8808 SJIF 2021=7.380 that comprises of discussions and deliberations held
during the two days of the webinar in the form of papers. The webinar primarily
focused on exploring the transformative potential of education with focus on

universal human values for peaceful co- existence and a better tomorrow.

Educators from different countries like US, Armenia, Costa Rica, Nepal,
Kenya and different parts of the country participated in the webinar. Their active
participation and deliberation on different themes enriched the discourses of the

two day webinar.

We extend our heartfelt gratitude to the chief guests Prof. R. G. Kothari of
the inaugural session and Dr. Sybil Thomas of the Valedictory session for
enlightening the gathering with their thought provoking ideas. Our sincere
gratitude to all the resource persons - National and International, moderators and
panelist for diving deep into the reservoirs of accumulated knowledge and

bringing forth their inspiring ideas. Their bold ideas and honest views resulted in



enriched learning environment and also added to the intellectual feast during

the webinar.

The academic flavor of the webinar was deepened by active participation
of teacher educators, research scholars, school teachers and student feachers.
The paper presenters exemplified originality, creativity and remarkable ideas
related to the theme of the webinar. We thank each one of them for their
involvement and intense deliberations. The conftribution of each educationist who
presented their ideas in this webinar has been compiled in this special issue of
SRJIS. The arduous efforts of Ms. Ummema Suterwala and Ms. Deepa Yadav
(S. Y. B. Ed students) in persistently following up with the paper contributors

deserve to be acknowledged and appreciated.

We are extremely grateful to our management for their relentless support,

encouragement and above all their faith in our academic endeavors.

We sincerely hope that this special journal issue emerging out of the Two-
Day International Webinar will add value to educators’ experiences. We believe
that this webinar has helped us reach closer to our vision of developing humane

teachers acting as catalysts for creating a just and caring society.

EDITORS

Dr. Megha D’souza
Dr. Ruchi Mittal
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Abstract

Each society wants its children to acquire desirable set of values. The goal of education in every
country is the development of desirable values. Evidently, it is important to know as to ‘What values are
held by tribes and what kind of values do they possess.” To know about the importance given to certain
values by certain tribes, a study of ‘Value Orientation’ has been undertaken. Nomadic communities have
long lived-in harmony with their natural surroundings, traditional professions and with unique
life style. They have peaceful coexistence with nature and their limited resources. These tribes
have mutually fulfilling and sustainable way of living. Many efforts from Indian Government have succeeded
to bring about change in their educational status, socio-economic status, and value orientation and to
channelize these tribes in mainstreaming.

Value orientation is a process, which starts value awareness followed by value clarification or
appraisal. It then leads value selection, which generates value commitment. Value orientation also refers
to those aspects of individual’s orientation which commit the observance of certain norms, standards,
criteria of selection, whenever he/she is in a contingent situation which allows (and require) him/her to
make a choice (Parsons and Shills, 1951). As per Universal Human Values, values are universal, rational
and verifiable. Through this study, the attempt has been made to understand what preferences do Denotified
and Nomadic Tribes (DTNT) communities give to the various values like Social, Moral, Spiritual,
Economical and National values.

Key words: Value Preference, Denotified and Nomadic Tribes

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Introduction

The broad meaning of or definition of education is ‘Sa Vidya ya Vimuktaye ’ - what liberates

is education. Education is a tool for human development. Thus, the concept of education generated
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the philosophical principles in India. This Philosophy created occupational strata/class in the
Indian society and hence the caste system came into existence and still it is prevalent.

In British India the government-enacted law against criminal attitudes of the tribes and
castes, those traditions adopted as the occupational system of lively hood. Over hundreds of years
without any good means of life under the influence of caste system, they are forced to live under
sub human conditions. The large section of these tribes is known as Vimukta Jatis, Jamatis, ‘Ex-
criminal castes, or Tribes' because they were branded as criminals by birth under the act Criminal
Tribes Act- 1871.

“Those people that because of their wandering lifestyle are unable to satisfactorily fulfill
their needs of food, clothing, shelter and formal education those do not own immovable, property,
nor have a village of origin nor possess tools of trade, but who for survival opt to beg or steel,
whom the larger society has for millennia branded as aliens, and who have no place in the village
affairs or the Balutedary system (system of caste and their division of work), may be defined a
‘Nomadic Tribe’.

Ahire and Nahire nomads have taken shape. Nomadic classes go to the second category.
The present research is dealing with Nomadic tribes. Thousands of families belonging to these
tribes wander from place to place and stay in temporary structures rarely fit for human beings to
stay. Their educational status as well socio-economic status is low as the researcher has observed
many drop outs even in elementary education from the nomadic category. The researcher has read
the literature and had trouble of nomadic tribes.

The government has adopted many Welfare schemes for the upliftment of the Nomadic
tribes. Under Article - 46 the state shall promote with special care, social, economic and
educational development of the weaker sections. On this basis, the Government of Maharashtra
has made separate provision for the welfare of the Nomadic and De-notified Tribal groups of the
people. In this context, the researchers were interested to know about the value orientation of
students belonging to nomadic tribes from Pune division.

Nomadic Tribes:

Nomad means the people who are usually wander from one place to another for sake of
occupational cause or for bread and butter. In English, the word Nomad is come from Greek word
Nomi and Nemo and in English, it is called as Nomad. There are three major group in Nomad one

is cattle herder, second is hunter and third is food seeker. In the regime of British Government

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 2



there are 42 Nomadic tribes and among the 14 are segregated by the law. According to that law,
they are imposed as ‘criminal’ from criminality. All of those 14 Nomadic tribe, also today are called
as former criminal.

Today in India, we found three kind of variety of Nomad. 1. Food seeker, 2. Hunter and
three. Cattle Herder. There are 42 Nomadic tribes in Maharashtra among them 28 are notified and
14 are de-notified and there are more than 200 sub-cult or sub-caste among the nomad.

Concept of Value

Value is a very broad concept in general that would be say whatever is good, priceless that
is value. Value means Satyam ‘Shivam Sundaram’. Classification of value is following-
Social value, cultural value, economic value, national value. Values can be seen as abstract
concepts or beliefs concerning a person’s goals and serve as guiding standards in his or her life. In
other words, they describe what is fundamentally important to a person and therefore form a main
part of an individual’s identity.

From generation after generation, these tribes have had wandering traditions and they have hardly
been integrated in the society. In fact, the society has always looked at them with mistrust and
suspicion due to the stigma of criminality attached with them. In that sense, they have been living
a life of isolation from the rest of the society. Some of these tribes still prefer to stay near jungle,
away from the villages. They have peaceful coexistence with nature and their limited
resources. These tribes have mutually fulfilling and sustainable way of living.

Value Education and Value Orientation

The prime need of value education is to understand human aspirations, to discover what is
truly valuable (human value) in life. Value of any entity is its participation in the larger order of
which it is a part. The value of human being is its participation towards mutual fulfillment
(harmony) starting from within himself or herself, then extending in their family, in the society
and in nature. The content of value education has to be universal, rational, natural, verifiable and
leading to harmony. It needs to cover all dimensions (thought, behaviour, work and understanding)
and levels (individual, family, society and nature/existence) of human life. It ultimately needs to
promote harmony within the individual, among human beings and with the entire nature. The
process of value education has to be a process of self-exploration, rather than being prescriptive
(AICTE Documents).
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Value orientation is the observance of certain norms, standards, criteria of selection,
whenever he/she is in a contingent situation which allows (and require) him/her to make a choice
(Parsons and Shills, 1951). In the present study, an attempt has been made to understand the
preferences of these tribes to some values like social, moral, spiritual, economic and national
values. The extent of value orientation of DTNT communities are noted, studied and analyzed.
Statement of the Problem: A Study of Value Orientation for Students Belonging to Denotified
and Nomadic Tribes from Pune Division
Need of the Study

Each society wants its children to acquire desirable set of values. The goal of education in
every country is the development of desirable values. Evidently, it is important to know as to
‘What values are held by tribes and what kind of values do they possess.” To know about the
importance given to certain values by certain tribes, a study of ‘Value Orientation’ has been
undertaken. One of the researchers himself belongs to the nomadic tribe and yet completed his
post-graduation. He has lived, experienced lives of nomadic tribe closely, and encountered the
problems of nomadic tribe students and their families. He is aware of about cult, culture, tradition,
background and altitudes of nomadic tribes. In addition, from the reviews of related literature it
was found that hardly any research is conducted on the value orientation of tribes. Most of the
researches have been done to know the educational status, socio economics status of tribes.
Therefore, researchers thought that it is necessary to conduct research work in this area.
Definition of the Terms
1. Pune Division: Pune is a special administrative division of state of Maharashtra. It includes five
districts namely (1) Kolhapur, (2) Pune, (3) Sangli, (4) Satara, (5) Solapur
(As per the report of Maharashtra, state administrative division)

For the present study three districts are included namely Pune, Satara and Solapur.

2. Denotified Tribes (DT)

a] Conceptual Definition: Denotified Tribes known as vimukta jati, are the tribes that were
originally listed under the Criminal Tribes Act of 1871, as Criminal Tribes and "addicted to the
systematic commission of non-bailable offences

b] Operational Definition: For the present research, Denotified Tribes are Denotified Tribe -
A - Kaikadi, Kanjarbhat, Pardhi, Ramoshi, Vadar.
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3. Nomadic Tribe (NT)
a] Conceptual Definition: “Those people that because of their wandering lifestyle are unable to
satisfactorily fulfill their needs of food, clothing, shelter and formal education those do not own
immovable, property, nor have a village of origin nor possess tools of trade, but who for survival
opt to beg or steel, whom the larger society has for millennia branded as aliens, and who have no
place in the village affairs or the Balutedary system (system of caste and their division of work),
may be defined a ‘Nomadic Tribe’.
b] Operational Definition: For the present research the nomadic tribes are
1] Nomadic Tribe - B - Gosavi, Lohar, Gondhali
2] Nomadic Tribe - C - Dhangar
3] Nomadic Tribe - D — Vanjari
4. Value Orientation
a] Conceptual Definition: Value orientation also refers to those aspects of individual’s orientation
which commit the observance of certain norms, standards, criteria of selection, whenever he/she
IS in a contingent situation which allows (and require) him to make a choice. (Parsons and Shills,
1951)
b] Operational Definition: for the present study, ‘Value Orientation’ is defined in terms of action
and in terms of preference. ‘Value Orientation’ means those aspects of student behaviour, which
show preference for one kind of object or objective rather than another in his/ her action. Here
‘preference’ refers to imagined choice of a student between alternatives and ‘action’ refers to what
a student can do.
Objective of The Study: To compare Value Orientation of Nomadic Tribe students based on
i.Denotified Tribes — A

ii.Nomadic Tribes — B

iii.Nomadic Tribes — C

iv.Nomadic Tribes — D
With respect to a) Social Values b) Moral Values c¢) Spiritual Values d) Economical Values )
National values
Methodology of the Study:

Survey method is used to collect the data. For the present research, the 406 students of

seventh, eighth and ninth standard belonging to Nomadic Tribes and Denotified Tribes are the
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samples of the study. Most of these tribes are spread all over Pune Division. A tool by Yogita Wagh
(2008) in Marathi on Value orientation is used for the collection of data
Techniques of Data Analysis: Measures of Central Tendency, ‘t’ test, One-way ANOVA
Scope of the Study: This research is related to nomadic tribes of Pune division of Maharashtra
State. Settlements in all the major districts of the division are included in this research. The survey
method is used in this research.
Limitation of the Study: This research is limited to only Pune Division of Maharashtra other
divisions are not taken into consideration. It is very necessary to do survey on all nomadic tribes
but due to certain constraints very few cluster of people of nomadic tribes are considered.
Only following tribes in Pune division are studied.
DT - A -Kaikadi, Kanjarbhat, Pardhi, Ramoshi, VVadar
NT - B -Gosawi, Lohar, Bhoi
NT - C -Dhangar
NT - D -Vanjari
Hypotheses Testing
Hypothesis 1: There is no significant difference in the value orientation of Nomadic Tribe students
with respect to
i.Denotified Tribes — A

ii.Nomadic Tribes — B

iii.Nomadic Tribes — C

iv.Nomadic Tribes — D

e Variable: Value Orientation of students
o Technique used: ANOVA

Following Table 1 gives the descriptive statistics value orientation of students among Nomadic

tribes A, B, C and D and fig. 1 shows the means scores using bar diagram
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Table 1: Descriptive Statistics of Value Orientation of DTNT Students

Groups N Mean Median Mode Sk K SD
DT A 100 23.4 25 28.2 -0.637 -0.146 8.120
NT B 104 2419 25 2662 -0.621 0.064 6.278
NTC 100 3096 32 34.8 -1.795 5.226 5.449
NTD 102 2997 31 33.06 -1.286 2125 5.350
Total 406

Value Orientation Means Scores of
DTNT students

35 30.96 2997

30
25 23.4 24.19
20
15
10

5

0

DT A NT B NTC NT D

Fig 1: Value Orientation Means Scores of DTNT students
ANOVA or F test is used to compare value orientation mean scores of DTNT students. Table 2
gives the relevant statistics of value orientation of students among Nomadic tribes A, B, C and D.
Table 2: Relevant statistics of Value Orientation of DTNT students
P ‘P’

Source SS df MSS )
ratio value

Treatment
4549.427 3 1516.4757
[between groups]

37.12 <.0001
Error 16300.7914 399 40.8541

Total 20850.2184 402

From the table 2, it can be seen that ‘F’ ratio is 37.12 which is a significant difference at
0.01 level. Hence null hypothesis is rejected. Hence there is a significant difference in the value

orientation of students of Nomadic Tribes.

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 7



As F ratio is significant the follow up Tukey’s t test is done in the table 3 gives numerical data and
level of significance for computing differences among various groups
Table 3: Numerical Data and Level of Significance for Computing
Differences among Various Groups

Nomadic Student

No. tribes Number df Mean t-ratio ‘p’ value
1 1]: 182 199 2243"12 0.78 Non-significant
2 é 188 198 3203).546 7.85 <.0.01
3 ‘S igg 200 2293_;347 6.84 <.0.01
4 ‘](3:, igg 198 23:;2 8.25 <.0.01
5 g ig; 101 ;333 7.13 <.0.01
6 g igg 101 2833 1.32 No significant

Interpretation: There is a significant difference in value orientation of students of nomadic tribes.
Value orientation C and D tribes is more or less same which can be inferred as value orientation
of students of nomadic tribe ‘C’ and ‘D’ are higher or progressive than the students of other
nomadic tribe ‘A’, nomadic tribe ‘B’. This shows the Value orientation of nomadic tribe ‘C’ i.e.
Dhangar and ‘D’ i.e. Vanjari tribes are much better as compared to nomadic tribe ‘B’ i.e. Gosavi,
lohar, gondhali, and nomadic tribe ‘A’ kaikadi, kanjarbhat, pardhi, ramoshi, vadar .
Hypotheses 1 a.: Social Value
There is no significant difference in the social value of Nomadic Tribe students on with respect to
i.Denotified Tribes — A
ii.Nomadic Tribes — B
iii.Nomadic Tribes — C
iv.Nomadic Tribes — D
e Variable: Social value
e Technique used: ANOVA
Following Table 4 gives the relevant statistics of social value of students and parents among
Nomadic tribes A, B, C and D.
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Table 4: Relevant Statistics of Social Value of Students Among
Nomadic Tribes A, B, C and D

‘F’ 6p9
Source SS Df MSS _
ratio value

Treatment
319.6479 3 106.5493
[between groups]

Error 1105.0966 399 2.7697

38.47 <.0001

Total 14247444 402

From the table 3, it can be seen that ‘F’ ratio is 38.47 which is significant at 0.01 level.
Hence null hypothesis is rejected. Hence there is a significant difference in the social value of
Nomadic Tribes.
As F ratio is significant the follow up Tukey’s t test is done in the table 5 gives numerical
data and level of significance for computing differences among various groups
Table 5: Numerical Data and Level of Significance for Computing Differences Among

Various Groups

No. Nomadic  Student of Mean ratio ‘P’

tribes Number Value

1 g 182 199 jg 1.36 No significant

2 /é 188 198 éfe 11.14 <.0.01

3 :g 182 200 6%691 7.77 <.0.01

4 ]é 188 198 6‘:66 9.3 <.0.01

5 g 18; 201 6‘261 10.05 <.0.01

6 [C; 182 200 ggi 0.75 No significant

Interpretation: There is a significant difference social values of students of nomadic tribes. Social
values C and D tribes is more or less same which can be inferred as social values of students of
nomadic tribe ‘C” and ‘D’ are higher or progressive than the students of other nomadic tribe ‘A’,

nomadic tribe ‘B’. This shows the social values of nomadic tribe ‘C’ i.e. Dhangar and ‘D’ i.e.
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Vanjari tribes are much better as compared to nomadic tribe ‘B’ i.e. Gosavi, lohar, gondhali, and
nomadic tribe ‘A’ kaikadi, kanjarbhat, pardhi, ramoshi, vadar .
Discussion: Nomadic tribe ‘C’ and ‘D’ students are good in Social values. Social values form the
basis of the relationship of an individual to each other in society. It has been found that Nomadic
tribes Dhangar and Vanjari give respect woman, birth of girls, inter-caste marriage, no to dowry
as well as no harm to the nature. They are helpful and take initiative to settle a dispute or a quarrel,
keen on preserving enviornment. Nomadic tribe ‘B’ gosavi, lohar, gondhali and nomadic tribe ‘A’
kaikadi, kanjarbhat, ramose, vadari, pardhi are found comparatively lower in social values.
Hypotheses 1 b: Moral Value
There is no significant difference in the moral value of Nomadic Tribe students on with repect to
I.Denotified Tribes — A

ii.Nomadic Tribes — B

iili.Nomadic Tribes — C

iv.Nomadic Tribes — D
Variable: Moral value, Technique used: ANOVA
Following Table 6 gives the relevant statistics of moral value of students among Nomadic Tribes
A, B, CandD.
Table 6: Relevant Statistics of Moral Value of Students Among Nomadic Tribes A, B, C and D

Source sS Df MSS F P
ratio Value
Treatment
102.9202 3 34.3067
[between groups]
Error 699.5066 399 17531  19.57 <.0001
Total 802.4268 402

From the table 6, it can be seen that ‘F’ ratio is 19.57 which is significant at 0.01 level.
Hence null hypothesis is rejected. Hence there is a significant difference in the moral value of
Nomadic Tribes.

As F ratio is significant the follow up Tukey’s t test is done in the table 7 gives numerical

data and level of significance for computing differences among various groups
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Table 7: Numerical Data and Level of Significance for Computing

Differences among Various Groups

o N S o wen e
1 g 18(1) 199 ggé 1.64 No significant
2 /é 188 198 igé 7.29 <.0.01
s AW o
4 11(33, 188 198 232 6.85 <.0.01
5 E ig; 101 232 5.07 <.0.01
6 g 182 200 jgg 1.78 No significant

Interpretation: There is a significant difference moral value of students of nomadic tribes. Moral
values C and D tribes is more or less same which can be inferred as moral values of students of
nomadic tribe ‘C” and ‘D’ are higher or progressive than the students of other nomadic tribe ‘A’,
nomadic tribe ‘B’. This shows the moral values of nomadic tribe ‘C’ i.e. Dhangar and ‘D’ i.e.
Vanjari tribes are much better as compared to nomadic tribe ‘B’ i.e. Gosavi, lohar, gondhali, and
nomadic tribe ‘A’ kaikadi, kanjarbhat, pardhi, ramoshi, vadar

Discussion: Nomadic tribe ‘C* groups are good in moral values. Moral values refer to principles and
ideas which enforce to follow correct and right way. Dhangar and Vanjari tribes have attachment for
animals especially goats as raring of goats bring respectable life for them. Hence they make friendship
with animals and worship their work, help their friends who are in distress. They are honest and possess
good conduct. Nomadic tribe ‘B’ gosavi, lohar, gondhali, Nomadic tribe ‘A’ kaikadi, kanjarbhat,
ramose, vadari, pardhi, are lower in moral values as their occupations is different.

Hypotheses 1c: Spiritual Value

There is no significant difference in the spiritual values of Nomadic Tribe students with respect to

i.Denotified Tribes — A
ii.Nomadic Tribes — B
iii.Nomadic Tribes — C
iv.Nomadic Tribes — D
e Variable: Spiritual value
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e Technique used: ANOVA
Following Table 8, gives the relevant statistics of spiritual value of students among Nomadic
Tribes A, B, C and D.
Table 8: Relevant Statistics of Spiritual Value of Students Among
Nomadic Tribes A, B, C and D

CF, Gp,

ratio Value

Source SS Df MSS

Treatment
273.1356 3 91.0452
[between groups]

36.06 <.0001
Error 1007.5394 399 2.5252

Total 1280.6749 402

From the table 7, it can be seen that ‘F’ ratio is 36.06, which is significant at 0.01 level.
Hence, null hypothesis is rejected. Hence, there is a significant difference in the spiritual value of
students of Nomadic Tribes.

As F ratio is significant, the follow up Tukey’s t test is done in the table 9 gives numerical
data and level of significance for computing differences among various groups.

Table 9: Numerical Data and Level of Significance for computing differences Among Various

Groups
o o o wen e
1 g 182 199 :Zg 0.87 No significant
2 :é 188 198 gig 8.25 <.0.01
3 g 182 200 jgg 6.40 <.0.01
4 ](3: 188 198 2?3 9.3 <.0.01
5 :]]:3) 18; 201 jgg 7.5 <.0.01
6 [C; 182 200 2;2 1.23 No significant
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Interpretation: There is a significant difference spiritual values of students of nomadic tribes.
Spiritual values C and D tribes is more or less same which can be inferred as spiritual values of
students of nomadic tribe ‘C’ and ‘D’ are higher than the students of other nomadic tribe ‘A’,
nomadic tribe ‘B’ i.e. Gosavi, lohar, gondhali, and nomadic tribe ‘A’ kaikadi, kanjarbhat, pardhi,
ramoshi, vadar.
Discussion: Spiritual values are concerned with the realization of self and being one with divinity.
Dhangar and vanjari tribe students do not believe on superstitions or black magic or associated
activities as compared to the other tribe students.
Hypotheses 1 d: Economic Value
There is no significant difference in the economic value of Nomadic Tribe students with respect
to
i.Denotified Tribes — A
ii.Nomadic Tribes — B
iii.Nomadic Tribes — C
iv.Nomadic Tribes — D
e Variable: Economic value
e Technique used: ANOVA
Following Table 10, gives the relevant statistics of economic value of students among
Nomadic Tribes A, B, C and D.

Table 10: Relevant statistics of economic value of students among Nomadic Tribes A, B, C

and D

‘F’ Gp,
Source SS Df MSS )

ratio Value
Treatment

100.6877 3 33.5626

[between groups]

15.43 <.0001
Error 867.8582 399 2.1751
Total 968.5459 402

From the table 8, it can be seen that ‘F’ ratio is 15.43 which is significant at 0.01 level.
Hence null hypothesis is rejected. Hence there is a significant difference in the economic value of

students of Nomadic Tribes.
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As F ratio is significant the follow up Tukey’s t test is done in the table 11 gives numerical
data and level of significance for computing differences among various groups
Table 11: Numerical Data and Level of Significance for Computing
Differences among Various Groups

o o e o o
1 ‘]: 182 199 jgg 1.31 No significant
T T
3 /S 18(2) 200 j:gg 6.5 <.0.01
4 “](3:, 188 198 gig 5.05 <.0.01
5 g ig; 201 jgg 3.1 <.0.01
6 g 182 200 451;2 1.41 No significant

Interpretation: There is a significant difference in economic values of students of nomadic tribes.
Economic values C and D tribes are more or less same which can be inferred as economic values
of students of nomadic tribe ‘C’ and ‘D’ are higher or progressive than the students of other
nomadic tribe ‘A’, nomadic tribe ‘B’. i.e. Gosavi, lohar, gondhali, and nomadic tribe ‘A’ kaikadi,
kanjarbhat, pardhi, ramoshi, vadar.

Discussion: Nomadic tribe ‘C’ groups are good in economical values. Economic values involve
the benefit of the environment / society for a better existence. Dhangar and vanjari tribe students
do not accept money or bribe, or steal, make fraud, corruption. They take utmost effort to support
family in an honest way, even help flood, earthquake victims in emergency. While Nomadic tribe
‘B’ gosavi, lohar, gondhali, Nomadic tribe ‘A ’kaikadi, kanjarbhat, ramose, vadari, pardhi are low
in economical values.

Hypotheses 1e: National Value

There is no significant difference in the national value of Nomadic Tribe students with respect to
i.Denotified Tribes — A
ii.Nomadic Tribes — B
iii.Nomadic Tribes — C
iv.Nomadic Tribes — D

e Variable: National value
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o Technique used: ANOVA
Following Table 12, gives the relevant statistics of national value of students and parents among
Nomadic Tribes A, B, C and D.
Table 12: Relevant Statistics of National Value of Students and Parents
Among Nomadic Tribes A, B, C and D
P ‘D

ratio Value

Source SS Df MSS

Treatment
220.8233 3 73.6078
[between groups]

12.26 <.0001
Error 2396.2338 399 6.0056

Total 2617.0571 402

From the table 9, it can be seen that ‘F’ ratio is 12.26 which is significant at 0.01 level. Hence null
hypothesis is rejected. Hence there is a significant difference in the national value of students of
Nomadic Tribes.

As F ratio is significant the follow up Tukey’s t test is done in the table 13 gives numerical data

and level of significance for computing differences among various groups

o N S o wen e b
1 :g 182 199 ;Si 1.97 <.0.05
2 :é 188 198 ;é% 5.16 <.0.01
s AW T o
4 “](3:, 188 198 ;8;1 3.42 <.0.01
5 :]]:3) 18; 201 ;23 2.90 <.0.01
6 ](): 182 200 ggz 0.76 No significant

Interpretation: There is a significant difference in national values of students of nomadic tribes.
National values C and D tribes are more or less same which can be inferred as national values of

students of nomadic tribe ‘C’ and ‘D’ are higher than the students of other nomadic tribe ‘A’,
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nomadic tribe ‘B’ i.e. Gosavi, lohar, gondhali, and nomadic tribe ‘A’ kaikadi, kanjarbhat, pardhi,
ramoshi, vadar.
Discussion: Behavior and development of nomadic tribe C and D appear to be better than other
tribes. Students of these tribes value all religions, non-violence values, national anthem. They also
give importance to the preservation of historical monuments, cleanliness i.e. the protection of
environment. They know voting is their right and exercise it. The nomadic tribes A and B do not
are found lower in national values.
Values are beliefs, norms, ideals preserved and imbibed in every culture and tribes. From this study
it has been understood the Denotified and Nomadic Tribes (DTNT) communities give preferences
to the various values like Social, Moral, Spiritual, Economical and National values in their own
way. Mostly it has been found that Dhangar and Vanjari tribes have better value orientation as
compared to other tribes like Gosavi, lohar, gondhali, kaikadi, kanjarbhat, pardhi, ramoshi, vadar.
One of the reasons could be that their educational and socio economic status as well as attitude
towards education found much higher than the tribes Gosavi, lohar, gondhali, kaikadi, kanjarbhat,
pardhi, ramoshi, vadar. Many tribes have settled and so have stable life and hence can send their
children to schools, colleges and for higher education.
Conclusion
Education plays significant role to develop positive attitudes and make people committed and
balanced in taking the right decisions in every walks of life. Similarly following constitutional
values lead to harmony in the society. With the progress in educational, economic, cultural and
social status these communities have transformed in various ways. Less belief on superstitions,
realization of importance of education of girls, preserving and protecting environment, exercising
voting right are few significant aspects which show that the communities are rising and leading
towards betterment of society. They are participating in social and economic growth of the country
too. These values, ideals are fundamental for living in harmony and social progress. They bring
transformation in the potentials to make right understanding and right feelings. No wonder we can
see just and equitable society right away!!
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Abstract

The components of the process of education revolve around facilitators, learners and the curriculum. While
much lip-service is given to learner-centeredness, in reality, much actually continues to be fixated on the
facilitator, curriculum, academic discipline and institution. This article hopes to shed light on the urgent
need to rethink our educational philosophies and the way we organize our ‘teaching’ lives around them.
We need to do this so that learners can be effectively prepared not merely for a certificate or specific career
but, for life itself.

This essay emphasizes the role of facilitators in particular and raises numerous questions about the
instructional process, and school climate. This is especially relevant at a time when can expect to see
various States working towards implementation of the National Educational Policy 2020. The article urges
us as facilitators to reexamine how we can effectively place learners at the centre of ‘learning’. Emphasis
is laid on giving fair weightage to development of the cognitive and affective domains of learning. This can
be possible if we are willing to negotiate through integrated studies, inclusive education, and the need for
a more holistic and pragmatic approach. To this end, the role of the ‘facilitator’ remains crucial and

irreplaceable.

Keywords: affective domain, inclusive education, learner-centered, instructional process
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The title of this paper makes a case to add value to the learner itself. What does the term

‘value’ mean? It is basically what is considered to be useful to one’s life. So, one may refer
typically to values of honesty, kindness, cooperation, sincerity and so forth. In the context of
education, | would like to emphasize the value of ‘giving value to the learner’. I advocate the

urgent need to begin the process of transformation of education at multiple levels — from ‘KG to
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PG’. This is clearly rooted in the truth of the matter: various factors continue to plague the system
of education, at various levels. More often than not, the obstacles to change can be ‘teachers’
themselves. I also advocate the need to do away with terms like ‘teacher’ and ‘student’ as these
words immediately conjure up an image of a ‘teacher’ who ‘teaches’ and the ‘student’ who gets
‘taught’. It also smacks of a hierarchical structure which then becomes a barrier in its own right,
alas! The terms ‘facilitator’ and ‘learner’ makes for a partnership in a process where both work
towards shared goals and objectives. The focus of this paper is reexamine our facilitator role-set.

So many years of the lives of those who are able to access education until graduation, that
is, nearly one-fourth of our lives, is spent within the so-called corridors of learning. Have we ever
paused to wonder what these educational spaces are about? What exactly goes on in our learning
environments, be it school, college or university? What is the purpose of education? These can be
seen to be philosophical questions; and there are numerous ways to answer them too. Is education
for the purpose of character formation (whatever that means?), or for practical living, or for
theorizing, or to acquire skills, or a vocation?

One can choose to support lofty ideals about educational goals, aims and objectives. Are

we allowed to, or do we make efforts to critically evaluate ‘Vision and Mission Statements’ of
educational organizations within which we ‘perform’? Are these statements unchangeable, fixed,
static and glorified? Do we as facilitators choose to remain in our ivory towers and delink from
the real world in which we live? Is our education ‘a means to an end’ or ‘an end in itself’? One
can also vote for an education that is utilitarian, practical, realistic and ‘hands on’. There can be as
many views or perspectives as there are facilitators and policy makers.
Whatever might be the explicitly stated educational goals and objectives of our educational
institutions, in the day-to-day real life experiences of learners and their facilitators, it is impossible
to brush aside or diminish the value of the ‘equation’ between facilitator and learner; this
relationship and bond sets the tone for learning experiences for both sides. These interpersonal
relationships continue into each one’s lives in positive and negative ways. For example, sensitivity
shown by a facilitator to a learner who is bullied by classmates is likely to remain with that learner,
as a permanent memory. If ze!, she or he has internalized the value effectively, one could expect
that it becomes a permanent part of who one is.

Indeed, learning is either way. In fact a facilitator who stops learning also stops growing;

such an individual will find oneself isolated from the discipline, one’s learners and the reality of
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life itself. The term ‘learning’ refers to all kinds of change and transformations that happen to an
individual - at the micro-level, as a result of one’s experiences, exposure and socialization. The
individual here can refer to both, the facilitator and learner. Learning is not restricted to formal
education; nor to the ‘lettered’. Much learning is known to occur during the informal interactions
and relationships, within a formal organization. In the field of Industrial Sociology, the term used
is ‘cliques’. Learning for growth must significantly include - learning from the everyday realities
of life, within and outside the classroom, and especially a willingness to learn from learners
themselves. Motivated learners especially in present times, are greatly exposed to data and
knowledge sources that facilitators may not necessarily begin to think about even. We live in an
age of information explosion and plenty to choose from; our educational spaces need to go way
beyond the goal of knowledge dissemination in order that we continue to be relevant in the 21%
century.

Value lies in the bonds established and re-established across years of commitment and
dedication to the cause of learners. Our learners have to be at the centre of all that we say and do;
and this, we need to clearly exemplify. More often than not, facilitators are used to speaking tomes
of what ‘ought to be’ and what ‘sounds good’ or acceptable in theory, but not in praxis! We seem
to do well at presenting reports and submitting proposals, speaking eloquently to especially
impress ‘the other’ — who may be one’s Supervisor, Head of Department, Dean, Education
Inspector, Government Official, Vice-Chancellor etc. Many of the things we do fall into checklists
that need to be ticked off, whether is refers to a staff meeting agenda, weekly plans, year plans,
test paper construction, results analysis etc.

Learners especially, and society at large are extremely perceptive; they pick up the slightest
nuances and shades of colour, tone, mood and motivation, passion and desire ...that oozes out
from facilitators. What really matters and should matter is rapport with learners, as the effects of
these equations last longer than the number of years in institutionalized learning. Note, that | have
not emphasized the ‘content’ of education in all that I have stated so far. Much of what is learnt
through formal education is largely forgotten, unless they are specific skills which are put to use
and are required in one’s day to day life and work, for example bakery skills, surgical skills,
accounting procedure, designing, music performance and the like.

Almost always, and at every level within education at any level there is an overwhelming

emphasis on ‘knowledge’ and its acquisition. This is indeed the one constant complaint about
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Indian education —that it is extremely knowledge-centric and hardly learner-centered in real terms.
The situation becomes particularly challenging when one almost believes that classroom education
has been bound to terms like remembering, understanding, applying, analyzing or creating — the
levels of the cognitive domain — the all-familiar Benjamin Bloom’s Revised Taxonomy of
Educational Objectives?. Learning becomes utterly skewed if the facilitator succumbs to a “top-
down’ approach, or where the facilitator is believed to ‘know it all’ (and we know, this can never
be) while the learner is treated as an empty vessel! Such an attitude goes a long way in achieving
very little, if at all. The ‘affective’ domain is vital to the process of education, as it has the potential
to foster or hinder learning. It is a key ingredient in the process of educational transformation.

You will have figured that the problem with focusing only on knowledge attainment is that
it gives overwhelming supremacy to the ‘cognitive’ processes. It is true that Bloom’s Taxonomy
has permeated the length and breadth of educational institutions and especially at Boards of Studies
Meetings and Lesson Planning ‘darbars’ — from the macro to the micro level, especially in matters
related to planning and assessment methods.

The purpose of this article is not to undermine the value of the cognitive domain.
Knowledge construction® and being able to use this knowledge and enhance it, develop it, and
create new knowledge — all of these have their rightful place in education. However, in our day-
to-day life, our multiple and varied roles - as learner, clerk, parent, manager, organizer, head of
organization, facilitator and so forth - is not just about flaunting or using our knowledge. Learning
has to necessarily go beyond the cognitive domain. Does it make us better people? Are we able to
draw out the values embedded through what is learnt and our learning opportunities?

This is particularly true in the Humanities and Social Science education — where knowledge for its
own sake has its specific value but its consequences have far reaching implications. In Science,
Business, Technical and Professional courses too, one cannot lose sight of the human dimension,
the psychological aspects, emotions and the long term effects. So whether one is concerned with
dam construction, laying water lines, the development of smart cities, cloning or preparing for a
space mission — it becomes imperative to consider the human implications - on our lives, our
interactions, our relationships and our priorities, and our environment. These considerations

constitute a huge part of the ‘affective’ domain of learning.
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Thus, questions that we as facilitators need to ask ourselves, as regards our personal
teaching, our educational philosophies, our policies and programmes, our curriculum, evaluation
schemes and community work could include the following:

1. What are we intending to achieve?

2. What are we doing to achieve these objectives?

3. How are we going about incorporating these into the school climate and the learning spaces
and broadly into the wider curriculum?

4. Are we connecting the dots as it were? Can we transcend subject lines and artificial
divisions of ‘knowledge’?

5. Is what we teach linked to the communities in which we live, and hopefully serve?

6. Are we testing whether learners have internalized desirable values and lessons from the
‘knowledge’ that they have constructed?

7. To what extent do instructional processes enable the development of the ‘affective’
domain?

8. What are the “desirable” values woven into curricular experiences? Who decides these
necessary values? Why are they important or necessary? Do they include the eternal values
of caring, concern, sacrifice, cooperation, sincerity, inclusion, fair play, rational thinking,
scientific temperament, accommodation, liberty, equality, justice? the list is endless.

9. Do we ask questions that seek to evaluate learning that is ‘affective’ or are our question
papers and viva sessions an overkill of ‘knowledge’ questions?

Let us now focus on what learners may or may not be able to do. Take for example the following
questions: At what stage and age do learners get the opportunity to decide what they wish to learn?
When do they get to choose subjects that they are passionate about? Do they ever get to participate
in the decision-making process that directly concerns them? Do they have the opportunity to
present their learning in ways that suit learner-needs? To what extent is the CBCS i.e. Choice
Based Credit System truly learner-centered? Does the freedom to make meaningful choices
actually exist at the ground level? Aren’t they for all purposes - workload, facilitator, time-table
and institution-centered? The point is doing we place enough value on the learner in the process
of education — at whatever level?

The value of interdisciplinary studies cannot be undermined either. Today, it becomes

extremely artificial to talk about the rights of Transgender persons and not link it to government
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policy, public administration, law, psychology and economics. One cannot fully understand so-
called ‘natural’ disasters when the telltale signs of human failures and excesses are glaringly
evident. The study of music and dance would make no sense without an understanding of the socio-
political context in which they have emerged. The study of History (and Herstory*) needs to go
beyond dynasties, empires, Kings and civilizations and expand to include themes relevant to the
present; the study of the past should inform the present and direct the future too.

So far, the focus has been on the value and role of facilitators and the curriculum. Let us also
examine the aspect of identity. Just like Indian society is multicultural and pluralistic, we who
make up society are a mixed bag of multiple identities — based on one’s home language,
handedness, skills, wealth, educational class, creed, sex, gender, race, nationality, caste,
occupation, geographical region, capabilities and so forth. As facilitators whose duty revolves
around the process of education, to what extent do we factor these multiple variables into
curriculum development, syllabi construction, educational policies, instructional processes and
evaluation? Are the examples that we render those that relate to a favoured strata - class, caste,
race or gender? Are our gender discussions limited by the gender binary? Do we focus on the urban
and forget about learners whose roots are entrenched in the tribal and rural experience? Are rules
bound by patriarchal values and normalization of heteronormativity? Is resource distribution
coloured by one’s personal likes and affiliations? Education is political — do we fight shy of stating
so, or fool ourselves that it isn’t the case?

The value of an inclusive education is recognized more today than ever before. However,
are we as facilitators willing to reflect on our understanding of each of these variables? Are we
willing to be inclusive so that we can hopefully radiate the need for inclusion as a desirable value,
in order that we don’t leave out a single learner who has their/her/his unique characteristics? In the
language that we use, are we sensitive to include those who don’t necessarily ‘fit in” with typical
norms? Do we care to critically examine the ‘normative’ system? Are not expectations created by
people, and for people? Can we consider rethinking these norms in the light of changing social and
political environments? Do we cling to the old, because of the sheer might of tradition, sentiment
and notions of valor or virtue? For example, we mark days of national importance in school, in the
most predictable ways. What prevents us from trying out a new approach, to mark such occasions?

“The less trod path.” - Do we value what ‘is’ because it has always been and is the expected way
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to be? The point of these questions is to enable us ask pertinent questions to ourselves and others

— about our policies, programmes, and practices.

All in all, this essay should help us think again about our role as facilitators — as active persons

who engage with learners and make it work within operational and institutional constraints. It

would be too naive to believe that a ‘system’ can ever be fully right or perfect. However, we have
copious examples of individuals and organizations which have explored alternatives, against all
odds. I have raised more questions than provided ‘answers’. But this is necessary as there are no

‘readymade answers’ anyway!

Endnotes

Transgender persons, gender non-conforming and gender queer persons may use the prefix Mx.,
and pronouns ‘ze’, ‘xe’, ‘they, ‘them’, ‘hir’ or ‘their’.

Benjamin Bloom’s Taxonomy of Educational Objectives (1956) refers to six ascending levels
within the cognitive domain, viz., Knowledge, Comprehension, Application, Analysis,
Synthesis and Evaluation. These have been revised subsequently (in 2001) by replacing
nouns with dynamic verbs to indicate each level, viz., remembering, understanding,
applying, analyzing, evaluating and creating.

Construction of knowledge rooted in the Constructivist Approach that advocates the need for
learners to construct knowledge through multiple sources and lived experiences.
Constructivism has been emphasized by the National Curriculum Framework (NCF 2005),
published by NCERT, India.

The term ‘Herstory’ refer to the narratives of girls and women. It is inclusive of scholarship that

understands the past through a different gender lens.
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Abstract

Communication is a very integral part of our life, without which humans cannot survive. To nurture
good relationships or obtain positive outcomes, one needs to resort to healthy communication. If so, what
is that which is referred to unhealthy communication? It is that which leads to conflicts, arguments, stress,
depression, anxiety and many other undesirable outcomes that may affect our physical and mental health.
One can practice ‘Non Violent Communication’ (NVC), a dialogical process of communication that helps
to reconstruct old habits of hostility, mistrust, antagonism, etc. into feelings of care, trust, empathy to
nurture connections in life with both self and others. Nonviolent communication (NVC) in education can
facilitate a simple, yet effective way of developing connection between students and teachers at an increased
rate (Hart & Kindle-Hodson, 2003). We as educators shoulder the responsibility of providing enriching
experiences to our children that enable development of skills, attitudes, and knowledge through dialogue
and exploration with an aim of creating an environment of tolerance, care, and respect for the growth and
well-being of self and students. This creates an urge to look at classroom contexts and unpack the concept
of nonviolent communication in the contexts of education.

The author in this article highlights the role of teachers in practicing nonviolent communication in
classrooms and focusses majorly on teacher-student interactions amongst all other interactions that take
place in classrooms and school. The author further emphasizes the pivotal responsibility of teacher
education programmes in training teachers in NVC practices to fulfill the larger objective of education by
creating in individuals love for a world of peace and well-being.
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Communication: An Integral Component of Life

Can we ever think of a world that is not able to communicate? It is indeed a very integral
part of our life, without which humans cannot survive. Communication includes our thoughts,

ideas, opinions and actions. Communication can be both active and inactive, whether we speak or
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whether we are silent. Silence too is a very effective way of influencing the communication
process. We are very well familiar with the three types of communication namely, verbal
communication, the non-verbal communication and the written communication.
We use words, expressions, gestures, feelings, emotions, actions to communicate. The process of
communication has tremendous influence on our lives. As Buddha quotes,
"Words have the power to destroy or heal. When words are both true and kind, they can change
our world." - Buddha.
To nurture good relationships or obtain positive outcomes, one needs to resort to healthy
communication. If so, what is that which is referred to unhealthy communication? It is that which
leads to conflicts, arguments, stress, depression, anxiety and many other undesirable outcomes that
may affect our physical and mental health.
What do we understand by Violence?

Violence is defined by the World Health Organization in the WRVH as “the intentional
use of physical force or power, threatened or actual, against oneself, another person, or against a
group or community, that either results in or has a high likelihood of resulting in injury, death,
psychological harm, mal-development or deprivation (Rutherford A, et al., 2007). Generally, when
we hear the word ‘violence’, we associate with words like conflicts, physical harm, war, weapons,
trauma, deaths, etc. What about the violence, harm, suffering or trauma that we nurture by inflict
on self and others by the way we speak, act, write and communicate? We consciously or
unconsciously hurt others and offend others by using negative language and emotions. This kind
of unhealthy communication often leads to strained relationships with others, a feeling of
negativity within self and lack of ability to discriminate between the good and bad, positives and
negatives.

There is a saying in Vietnamese, “It doesn’t cost anything to have loving speech.” We only
need to choose our words carefully, and we can make other people happy.
We live in a world of competition, where individuals are always being judged, criticized and
condemned for their actions, words, and writings. The underlying process of communication in
this competitive society, conditions individuals to communicate in a certain way that creates
misunderstandings, cause pain to self and others and eventually leads to a kind of violence that is
invisible or implicit. This sometimes may be unintentional too, yet one is trapped in inescapable

situations whatsoever. The fourth precept by Thich Nhat Hanh reads- Aware of the suffering

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 27



caused by unmindful speech and the inability to listen to others, | vow to cultivate loving speech
and deep listening in order to bring joy and happiness to others and relieve others of their
suffering. Knowing that words can create happiness or suffering, I vow to learn to speak truthfully,
with words that inspire self-confidence, joy, and hope. | am determined not to spread news that |
do not know to be certain and not to criticize or condemn things of which I am not sure. | will
refrain from uttering words that can cause division or discord, or that can cause the family or the
community to break. I will make all efforts to reconcile and resolve all conflicts, however small.

So as we can see, one needs to make conscious and deliberate efforts to nurture healthy
communication to become transformed individuals who can nurture healthy relationships with self
and others and maintain peace and harmony in nature and society.

Introducing Nonviolent Communication (NVC)

Nonviolent communication (NVC) is a model of communication approach developed by
Marshal Rosenberg in the early 1960s. NVC is an approach to interpersonal communication based
on an intentional focus on creating empathetic relationships (Rosenberg, 2003a). While NVC is a
dialogical process of communication, Little (2008) argues that it is also a type of consciousness,
in the sense that NVC challenges the user to re-evaluate their habitual thought patterns and replace
them with compassionate thoughts and feelings. This is one of the reasons why NVC is also
referred to as Compassionate Communication. NVC can be considered as a “language of life” that
helps us to reconstruct our old habits of hostility, mistrust, antagonism, etc. into feelings of care,
trust, empathy to nurture connections in our life with both self and others.

NVC: Its Roots

The roots of NVC proposed Marshall Rosenberg, traces to the spiritual roots from
Buddhism, the civil rights movement of 1950s and 60s USA, humanistic psychology of Carl
Rogers, Gandhi’s model of ahimsa or non-violence. Gandhi's vision of nonviolence appears to
have been that there were many forms of violent speech and action. Gandhi's insistence upon
nonviolence recognized the importance of others, valued humanity, and appreciated the
importance of human relationships and personhood. Gandhi's theory of nonviolent communication
recommends means of achieving the end.

Humanist and communist psychologists, posit that all humans share a basic set of needs,
which are essentially sources of life, vitality and humanity. Every individual tries to meet these

needs in the best possible ways and at times individuals’ actions, feelings, gestures reflect in the
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form of violence if these needs are unmet. Moreover, human experiences are nested within social
contexts and continuously interact with these contexts to meet their needs. The way individuals
communicate, interact, and relate to self and the surrounding environment determines the
effectiveness of meeting the needs. One can choose to communicate in ways that lends to peace
and well-being of both self and others.
Components of NVC

Four important components with two parts have been identified in the basic NVC model.
The four components are specific ideas and actions and the two parts form the basis for NVC. The

four components are:

1 Observations Observation free of any judgment or

evaluation

2 Feelings Distinguishing feelings from thoughts and
being aware of feelings in the present

3 Needs Find the underlying need behind the feeling

and being aware of the universal needs that all
people share

4 Requests Make clear and present requests that can help
meet the need without demanding

The two parts are:

1 Receiving empathetically allowing us to put ourselves into another’s
through the four components shoes to sense the same feelings and
understand the same needs
2  Expressing honesty through truly understanding ourselves and our own
the four components needs, and being in tune with what is alive
in us in the present moment
The basic outline of the model created by Marshall for life enriching communication that can be

highly effective in solving conflict with self and others is the following:
. When | see that

. | feel
o because my need for is/is not met.
o Would you be willing to ?

Review of studies on NVC
Amanda Britt (2020) examined how Nonviolent Communication (NVC) incorporated into

a Montessori primary classroom would impact student’s social-emotional learning. The researcher
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observed students engaged in describing their feelings and concluded that NVC can be effective
with consistency and guidance from the educator in a culturally competent classroom.

Hooper, L. (2015) aimed to explore non-violent communication strategies for secondary
teachers using a Quality Learning Circle approach. The study also examined the impact of a QLC
on teachers’ professional learning. The study findings reported that learning NVC helped teachers
to avoid using judgements and increased their emotional awareness inside of the classroom. The
teachers in the study used processes within NVC to help regulate their emotions when they
encountered difficult situations, as well as purposely engaged in more open dialogues with their
students. Furthermore, they also used NVC as a tool to critically reflect on their own teaching
beliefs and how those beliefs impacted on the interactions they had with their students. The study
highlighted how empathy-based programmes have the potential to increase teachers’ emotional
self-regulation skills and perspective taking abilities.

Nosek, M., et al., (2014) used a mixed methods study to test a communication intervention
(NVC) with baccalaureate student nurses to examine its effect on empathy. The study
demonstrated positive impact of NVC in empathizing with self and others. The researcher
concluded that incorporating NVC into nursing education could feasibly prevent future hardship
as students advance their nursing careers.

The review of studies on NVC place emphasis on the significance of nonviolent communication
in many aspects of life.
Implications of Nonviolent communication (NVC) in Education

As we have seen how communication is a part of our life or life in itself, we as educators
who are the builders and makers of a nation, society, and the individuals in the society, have to
make conscious attempts to deliberate on the process of communication that we encounter with
peers, students, superiors, subordinates and other stakeholders of education.

Nonviolent communication (NVC) in education can facilitate a simple, yet effective way
of developing connection between students and teachers at an increased rate (Hart & Kindle-
Hodson, 2003). Sura Hart & Victoria Kindle Hodson quote, "In a relationship based classroom,
safety, trust, student needs, teacher needs, and modes of communication are considerations as
important as history, language arts, science, or other academic subjects.” Overall there is a dearth
of empirical data to support the use of NVC approach in an educational context (Hooper, L., 2013).

We as educators shoulder the responsibility of providing enriching experiences to our children that
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enable development of skills, attitudes, and knowledge through dialogue and exploration with an
aim of creating an environment of tolerance, care, and respect for the growth and well-being of
self and students. This creates an urge to look at classroom contexts and unpack the concept of
nonviolent communication in these contexts of education.

Classroom Context

Major instructional activities and processes occur in the classrooms, where teachers and
students work together in a wide range of activities by sharing common spaces in the classroom.
Communication is an indispensable element of a classroom process and effective communication
is essential for the overall growth of the student, teacher and the education process itself.
Classroom communication occurs in various ways between teacher-student, student-student,
teacher-class, student-class, teacher-teacher, and so on.

In this article, the focus is placed on teacher-student interactions. Before we try to approach
these interactions through a NVC approach, let us revisit the classroom that is usually familiar to
us or that which each one of us may have experienced some time or the other. Generally teacher
student relationships are hierarchical, where the teacher is considered to possess more power than
the student. Though a shift in this kind of relationships have been noted in recent times, the power
of communicating in a certain way yet is reflected in teachers’ behaviours and actions.

A few of the common habits/behaviours that teachers nurture in their actions are-
o Using words/language/tone that may hurt/blame/insult/humiliate the student,
making her/him feel worthless, doubt his abilities & negatively affect his/her self-
confidence.
o Snubbing or ignoring students on the basis of their gender/colour/class/abilities,
thus lowering the students’ self-esteem
o Providing strong feedback (mostly negative) without providing the solutions or
alternatives
o Depriving students of opportunities to talk, share, express in view of maintaining
discipline in classroom
. Constant pointing of mistakes in the hope of correcting the students’ mistakes
which sometimes demotivates the students and lowers their confidence and self-efficacy
. Lack of understanding of students’ needs and lacking empathy with students
These and similar kinds of behaviours by teachers in the classroom is seen to approach towards

violent actions that can cause detrimental effects in the students. These actions and behaviours can
affect academic outcomes, social relationships, emotional aspects and overall well-being of

students.
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Teachers’ Practice of NVC

How will a teacher practice in the classroom, nonviolent communication that is filled with
compassion, connection, understanding, nurturing relationships and well-being?
We can have a look at one instance of communication between teacher and student using the four

steps of NVC, observation, feeling, need and request-

Example: “When I see you fidget with the phone and not pay attention in class, while I am

teaching, | feel disappointed because | am not able to focus because of this distraction and

not able to do justice in achieving the outcomes of this class. Would it be possible for you to

keep your phone aside and pay attention so that you too can benefit from the class?

Step 1 — Observation

Undesirable  You are just too inattentive in the class and playing with your phone
When | observe/notice that you have been continuously fidgeting with your
phone and not able to pay attention in the class

Step 2 — Feelings

Undesirable T can’t tolerate this behaviour in class. This makes me feel irritated and
frustrated.
I feel...When you are fidgeting with your phone, | get distracted and am not
able to attain my objectives

Step 3 — Needs

Undesirable Do you want to flunk in the subject?
I need to attain my objectives to help you students understand and master
the concepts to achieve better and for that | need a class environment without
any kind of distractions.

Step 4 — Requests

Undesirable  You better keep the phone aside or back at home and not distract the class.
Can you please keep your phone aside during class and not lose your
attention in the class, so that you too can benefit from it?

The teacher needs to express honestly and receive empathetically to nurture congenial
relationships with students. Rather than generalize or evaluate the student’s behaviour, the teacher
needs to be aware of her feelings at that moment and how it is affecting the needs of that moment.
Moreover, the teacher should be willing to fearlessly express those feelings and the needs honestly
and truthfully. The teacher should not impulsively analyze and fix the situation, but give students
the opportunity to express themselves fully and to feel understood by not just listening with their
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ears or with their minds, but with their whole being. The teacher should put himself/herself in the
place of student and understand the feelings and needs of the student.
Empathizing with others requires teachers to hone various other skills that go hand-in-hand. A few
of these skills are listed below-
1. Listening without judgment, blame, or criticism
Reflecting back and paraphrasing what has been spoken
Intention to connect with the speaker
Being patient
Avoid incorrect guesses
Teachers’ role in practicing NVC can be largely facilitated by -
Maximizing the individual potential of all students

Strengthening students’ interest, engagement, connection and sustenance in their work
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Catering to the needs of students in terms of safety, trust and connection in the classroom
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. Deepening emotional connections
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. Transform judgment and criticism into understanding and connection
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. Use requests in place of demands
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. Transform criticism and blame into compassionate connection
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. Move beyond power struggles to cooperation and trust
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. Protect and nurture the autonomy of children
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. Motivate using “power-with” rather than “power-over” strategies
19. Overcome habitual patterns that often lead to conflict.
Role of Teacher Education in Promotion of NVC Practices
Teachers are the ones who are directly involved with students through the curricular and
co-curricular activities in classrooms. They are the role models for their students. By engaging
students in various activities that promote the feeling of nonviolence, peace, tolerance, trust,
empathy, and practicing nonviolent communication strategies and techniques, teachers can instil

these values in students.
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Teacher education programmes shoulder the responsibility of training teachers; equipping
them with the requisite knowledge, skills and attitudes for the teaching profession; and preparing
them for all kinds of classroom situations.

Teacher Educators indirectly influence classroom situations and directly interact with
student teachers, preparing them to handle conflicts, foster peace, and instill these values in their
students through their actions, behaviours, and instructional practices. Teacher education content
should be developed in such a manner that it inculcates in student teachers the requisite skills,
knowledge, attitudes, values and qualities to equip them with the abilities to foster peace and non-
violent practices amongst self and their students. The teacher education curriculum transaction
should be highly interactive providing scope for self-reflection and opportunities to student
teachers to practice non-violent communication through the course of their training. The
assessment and evaluation should strongly focus on the process of grooming the teachers rather
than the outcomes like achievement scores, etc. The overall curriculum, pedagogy and assessment
components should focus on values of empathy, active listening, emotional awareness, and
emotional regulation and should be transacted through group work and workshops. Student
teachers should be trained to understand themselves and others, especially their students at school.
Teacher educators as role models themselves should be an epitome of peace and non-violence.

Teacher education practices of nonviolent communication have huge implications for
education. Nonviolent Communication skills in education, when considered deeply, elicit a new
awareness about who we are as human beings and why we are here. To learn effective classroom
communication strategies with NVC means giving oneself the opportunity to relook at our old
habits and liberate ourselves from those that no longer work.

“Power-Over leads to punishment and violence. Power-With leads to compassion and
understanding, and to learning motivated by reverence for life rather than fear, guilt, shame, or

i)

anger.” — Marshall B. Rosenberg

To reiterate, we are quite familiar with the fact that teachers and students usually share a
hierarchical relationship with teachers holding more power in the structure to influence students
to comply either through coercion or persuasion. The paradigm NVC brings to education is
“power-with.” This paradigm emphasizes sharing of power within the structure to empower others.
When teachers learn to use power-with, both with their peers and students, they become engaged

as leaders who can empower others and engage in meaningful collective action. Training teachers
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in NVC practices can cultivate healthy communication between students and teachers and
facilitating children’s management of their behaviors, feelings, and thoughts through interpreting
their emotions and supporting their self-construction and self-regulation skills as independent
humans.

Dr. S Radhakrishnan stated that “Education for peace should encourage the exercise of
these qualities — adventure in the world of spirit, the tradition of tolerance, the instinct of live and
let live, these are deeply ingrained in us. Men are born for love and friendship and not for hatred
and war... It is the task of education, to create in us, love for the new world of peace and
fellowship.”
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Abstract

Digital technologies are fundamentally changing teaching and learning environment across the world.
Information and Communication Technologies (ICT) is playing an important role for teachers and students
to acquire proper knowledge in making teaching and learning process very effective through innovative
technology. In this digital era, acquisition of proper knowledge and skills such as problem solving, digital
literacy, critical thinking, lifelong learning, etc. are involved in innovative ideas. Teaching and learning
process transformed through innovative technology that offers various opportunities for creating
meaningful learning environment. ICT helps in enhancing quality education and transforming through
innovative ideas. It can overcome some of the difficulties presented by time and space and gives ready
access of information.

This paper more focuses on innovative technology in the digital world such as, Artificial Intelligence, Open
courseware-MOOCs, E-Portfolio, blended classroom, Virtual learning, E-resources for learning, etc. these

all innovative concepts are transforming education for effective teaching and learning process.

Keywords: Artificial Intelligence, OER, E-portfolio, M-learning, Blended learning, MOOCs, LMS-
MOODLE
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Introduction

Education is a lifelong and continuous process of growth and standard development of the

students. In this country, information is growing and education system is changing rapidly. In this
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changing scenario, teaching and learning process are transforming through emerging and
innovative technology. All developing countries are focusing on the professional development and
innovative practices in the field of education. Teacher education is enhancing the quality and
transforming teaching-learning process through innovative technology. In many IT and education
sectors, technology transforms in the form of automation, artificial intelligence, digitization,
internet of things, learning management systems, mobile learning and many more educational
technologies have transformed. Information and communication technology plays an important
in modern education, education system is promoting as well as improving quality education and
excellence among students in order to face the challenges and get effective teaching & learning
opportunity through educational technology. The next interesting phase in the digital revolution is
artificial intelligence feature on this digital platform. The digital revolution has an impact on the
dissemination of information, delivery of education and learning style of the students.
Education and Information centres in the Digital World

In this digital age, education transforming through innovative ICT technology to help
students and teachers to acquire proper knowledge. Educational technology is very effective in
development of teaching & learning process and enhancement in quality education. Innovative
ICT tools are emerging trends and enhancing quality of education. Innovative methods of teaching
and functions of ICT offer more opportunities for creating meaningful learning environment.
Teacher educators need to enhance ICT skills for future challenges and opportunities. In this
constructivist paradigm the role of a teacher has shifted from an information provider, instructor
to a facilitator. Emerging technology act as a transforming agent in revolutionizing education and
learning. Resource centres are functioning very effectively in digital world, for dissemination of
information through proper channel, remote access to all users, learning resources for open access,
integration of ICT for better learning process, etc.
Digital Transformation and Innovation

Digital transformation has impacted every sector; we will focus on education trends and
learning resources. Digital transformation and increasing education technology, education and
information centres have begun making changes to their teaching-learning process and delivery of

information which they are impacting student learning.
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1. Artificial Intelligence in Education

Nabiyev (2010) defines Artificial Intelligence (Al) as the ability of a computer controlled device
to perform takes in a human like manner. Human like qualities include mental process, e.g.
reasoning, meaning, making, generalisation and learning from past experiences. The theory and
development of computer systems able to perform tasks normally requiring human intelligence,
such as visual perception, speech recognition, decision-making, and translation between languages
(Oxford languages)

Al as an advanced term for computer intelligence followed by the introduction of Machine learning
technology where learning through algorithms was brought to the agenda. Deep learning emerged
for implementing Machine learning via neural network to complete critical thinking tasks. Design
thinking is a skill which is important to solve problems with Al, this skill includes collaboration,
problem solving with constraints, coming up with new idea. Critical and creative thinking skill is
required to identify opportunities for Al and critical thinking help to evaluate Al applications.
Artificial intelligence is all around us, from self-driving cars and drones to virtual assistants and
software that translate. Al brings a lot of benefits in the field of education as well as in information
centres. Researchers are claiming that the Al; machine learning can increase the standard level of

education to improve the learning process.
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1. Virtual Student Advisory Service- Virtual advisor fielded maximum number of questions
to handle more advanced issues

2. Chat bots — Chat bots are equipped with natural language progression

3. Intelligent Tutoring System- One-to one tutoring to achieve a two sigma improvement in
students learning

4. Voice Assistants- Apple-Siri, Amazon-Alexa, Google home are interacting with various
learning material without assistance with a teacher and use anywhere, anytime.

5. Individualized learning- Web based education platform like online courseware invest in Al
to provide personalized courses.

6. Smart Content- Smart contents such as digitized books, e-journals, online databases, etc.

7. Third space learning-This system helps to improve teaching techniques.

8. Natural language processing- Computational linguistic technigues to learn understand and
produce human language content. The process aims to comprehend user given verbal or
written commands that need automatic response, translation of text and generate speech
such as ELIZA, BASEBALL, SADSAM, and SYNTHEX.

2. Massive Open Online Courses (MOOC:s)
Transforming education with digital technology is considered as most promising development in
education. Effective use of ICT in education provides global learning environment, which allows
accessing the course material, connect learners, and get access to the content without any
geographical boundaries. MOOC is the most helpful and effective way used to offer online
courses. Higher authorities are UGC, MHRD, AICTE and institutes IIT, NCERT, CEC, IIM, etc.
have been involved in the quality education in India. Leading country like India, enrolments in
online courses offered by MOOC providers such as SWAYAM, edX, Coursera and Udacity.
NPTEL uses the open source technology for offering new online courses. SWAY AM stands for
“Study Webs of Active Learning for Young Aspiring Minds”. It is a MOOC platform MOOC
launched by the Ministry of HumanResource Development (MHRD), government of India, to bind
online and offline education together. SWAYAM offers the courses for school, certificate,

diploma, undergraduate, and postgraduate.
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3. Blended Learning
Blended learning is an innovative approach in education. It is ICT supported learning including
online and offline learning and integrated with collaborative learning, constructive learning and
computer assisted learning. Blended learning is the important concept that includes teaching
learning process incorporates direct-indirect instruction, collaborative-constructive teaching, and
computer assisted learning. It includes-

1. Virtual classroom
Student interaction with e-content
Online assessment & evaluation
Webinars
Access of educational blogs
Virtual tutoring
Accessing expert lectures on You Tube

Accessing E-library

© o N o gk~ w DN

Online learning —Audio/Video

4. Learning Management System (LMS) -MOODLE
Moodle (Modular Object Oriented Dynamic Learning Environment) is a Learning Management
System (LMS). Open source software and it allows the direct access of the registered students and
their interaction. An LMS allows the students to access educational material and to interact
implementing educational tasks. MOODLE is a educational innovative program allows a common
place for students to go for many classroom resources. Using Moodle, teachers can post news
items, study material, educational quiz, online test, digital repository for video lessons, assign and
collect assignments, post electronic journals and resources, academic calendar and events,
database, and many resources for learning. Moodle is a free online course management system
(CMS) which is effective and useful for language teaching.

5. E-Portfolio
An electronic portfolio provides a skill based and comprehensive way to document personal
progress of an organization towards defined goals and objectives, to evaluate the effectiveness of
achievement, research projects, as support for learning, professional development. Implement the

use of e-portfolio for students, plan and organize according to portfolio’s work.
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1. Give proper instruction to all students involved in the process, the purpose and use of the
portfolio and specific criteria for construction and evaluation.

Appropriate number of components

Defining the evaluation criteria of portfolio

Teaching and facilitating the processes of self-reflection and self-evaluation

Indicating the appropriate time for the portfolio.

Providing advice and preparing students for the realization of portfolio

The tools presented can also be classified into other four main types of software systems:

© N o o B~ DN

E-portfolios Management Systems. These products are designed and developed
specifically for e-portfolios systems used in institutions. For example: Mahara, Pebble
Pad, google sites, Task stream.
9. Integrated systems. Content Management Systems (CMS) that can provide "indirect"” e-
portfolio functions. For example: Drupal Fact line
6. Open Educational Resources
The OER, important objective is to make online content available for free use for enhancing
educational opportunities which are not accessible and unreached sections of the society. OERs
and MOQCs are very popular among teachers, students and researchers. It is an open education
movement and has become significantly important in education systems across the world. OER in
India such as
1. National Digital Library
National knowledge network
Shodhganga
Shodhgangotri
Vidyanidhi
National program on technology enhanced learning
Consortium for educational communication

Project Ekalavya

© 0o N o gk~ w DN

National repository of open educational resources
10. E-Gyansosh
11. E-pathshala

12. National council of educational research & training
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13. SWAYAM
OER mainly includes following content-
Learning Content: It has included full courses, courseware, content modules, learning objects,
collections and journals, and databases.
Tools: Software to support the development, use, re-use and delivery of learning content including
searching and organization of content, content and learning management systems, content
development tools, and online learning communities.
Implementation Resources: Intellectual property licenses to promote open publishing of materials,
design principles of best practice, and localization of content
7. Mobile Learning

Mobile learning is widely use of mobile technology to support learning, to the excessive emphasis
on technology and also to emphasize teaching and learning tasks. Mobile Education is an extension
of mobile learning, including various types of opportunities mobile technologies and technology
offers for improving online learning, online teaching, e-assessment and educational administration
and management. Mobile education provides access to e-books, e-journals, databases, references
and online learning materials. The system works for collaboration, learner tutor communication,
evidence collection, e-portfolios, e-assessment, attendance monitoring, and task planning,
curriculum and device management.
Conclusion

Present academic insights and futuristic perspectives of ICT have been explored from an
educational perspective. Educational technologies which are explained in this paper supported
adaptive learning, personalization learning style, expert and intelligent tutoring systems are highly
implemented in this present educational environment and in information centres. The use of
technology in education offers a valuable tool for improving teaching practices, processes of
teaching and student learning.
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Analogies have played an important role in knowledge genesis and transfer in almost all kinds of disciplines
since millennia. Its role can be seen as a powerful ‘means of knowing’ and device of teaching right from
theology, philosophy, to modern theory of sciences and inventions, to value transmission and to even models
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Introduction

Learning is a life-long endeavor of humans. A human learns from cradle to grave in formal, in-
formal or non-formal settings. Experience is the best teacher of life it’s said and thus teaching-
learning through organizing experiences has been at the core of the art of the teaching process.
Teaching-learning experiences range from direct expository methods to collaborative and finally
constructive meaningful engagements. A peek into epistemology of present day human knowledge
brings us to analogies as a powerful experience for ways of knowing. The epistemological “ways

of knowing” have been listed as: Sense Perception/Observation (Empiricism), Logics/Reason
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(Rationalism), Authority and Intuition/Inspiration/Revelation. (WAYS OF KNOWING John
Ehman, 10/00, rev. 2/05)

1. Intuitive knowledge is sourced on intuition, faith, beliefs etc.

2. Authoritarian knowledge is based on information which has been obtained from books,
research papers, experts, person in authority, supreme powers etc.

3. Logical knowledge is the creation of new knowledge through the application of logical
reasoning.

4. Empirical knowledge depends on objective facts that have been established and can be
demonstrated.

History reveals the use of analogies at the core of these ways of knowing.

Analogy Definitions and Meaning

The word analogy (which comes from analogous) traces back by way of Latin to a Greek
word meaning "proportionate.” That word has a root in the Greek word logos, meaning "reason."
Analogy in its simplest form can be understood as per the Merriam Webster Dictionary definition
of analogy as “a comparison of two otherwise unlike things based on resemblance of a particular
aspect”.

An insightful meaning of analogy can be understood as a cognitive process of
transferring information or meaning from a particular subject (the analog, or source) to another
(the target), or a linguistic expression corresponding to such a process. In a narrower sense,
analogy is an inference or an argument from one particular to another particular, as opposed
to deduction, induction, and abduction, in which at least one of the premises, or the conclusion, is
general rather than particular in nature. The term analogy can also refer to the relation between the
source and the target themselves, which is often (though not always) a similarity, as in
the biological notion of analogy.

Most commonly, analogy has to do with comparison of things based on those things being
similar in some way. For example, an analogy can be drawn between the seasons in a year to the
stages of one’s life. People also reason by way of analogy, asserting, for example, that abandoning
a project is like leaving a house partway built.

Although an analogy can be summarized quickly, as in these examples, an analogy actually
encompasses the comparison or inference itself, and is therefore different from figures of speech,

like metaphors and similes, which are forms of expression. Phrases like and so on, and the like, as
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if, and the very word like also depend on an analogical understanding by the receiver of a message
including them. Analogy is significant not only for any ordinary language and common sense
transaction but also for the processes of science, philosophy, law and the humanities.

Role of analogies towards ways of knowing

Use of analogies in Logic as a way of knowing

Logic has been an important way of knowing. In India, the development of Indian logic
dates back to the Medhatithi Gautama (c. 6th century BCE) founded Anviksiki school of logic.
Among the various schools of logic in India, the Nyaya school shows extensive use of analogies.
Nyaya means “judgement”, “methods” of "justice" and is one of the six orthodox (astika) schools
of Hinduism. Development of the theory of logic and methodology has been this school's most
significant contributions to Indian philosophy. Nyaya school scholars developed its theory of
knowledge called as Pramana-sastras mening “means of knowledge”. In the Nyaya school's
epistemology, Upaman a (comparison and analogy) has been a very important Pramana, since the
ancient schools of logic in India.

Upamana- comparison and analogy is the means of having knowledge of something by
observance of similarities by analyzing the relationship between the two. It also means getting the
knowledge of an unknown thing by comparing it with a known thing. Lochtefeld explains
Upamana, with an example of a traveler who has never been to places with wildlife. So when
someone who has seen wildlife explains to the traveler about an animal which may look and graze
like a cow but would be a wild cow with horns and could be dangerous. This use of analogy has
been stated as a reliable means of conditional knowledge as it helps the traveler to recognize the
new animal in future. The subject of comparison is formally called upameyam, the object of
comparison is called upamanam, while the attribute(s) are identified as samanya.

Formal logics emerged in India, China, and Greece in the ancient times. Greek methods,
specifically the logic of Aristotle, and especially his theory of the syllogism found wide application
on Western thought in Logic. Syllogism relies on the method of deductive reasoning to arrive at a
conclusion based on two or more propositions that are assumed to be true. However, medieval
logic emerged in Middle-East and Ibn Taymiyyah, a Fourteenth-century Islamic scholar further
argued on the usefulness, if not validity of syllogism too and he too wrote in favour of inductive
reasoning and analogy. He accepted that deduction is necessary for pure mathematics but he also

stated that for reasoning about the world, deduction is limited to the accuracy of the induction. His
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argument reasoned that concepts based on induction are themselves not certain but only probable,
and thus a syllogism based on such concepts is no more certain than an argument based on analogy.
He further claimed that induction itself is founded on a process of analogy. He proposed that given
the same data, analogy can replace induction + deduction. His model of analogical reasoning was
based on that of juridical arguments. This model of analogy has been used in the recent work of
John F. Sowa as seen below.

Ibn Taymiyya's Argument: A theory can be useful, if available. But analogy can be used

when no theory exists.

case-1
case-? indiction . . .
C2ce3 —————3 Theory deduction The question in the above figure
case-4 > » Answer represents some known aspects of a
Question ]
new case, which has unknown aspects
to be determined. In deduction, the
known aspects are compared (by a
case-1 . .
case-2 version of structure mapping called
analogy e . . .
2:::3 —> Answer unification) with the premises of some
Question implication.  Then the unknown

aspects, which answer the question, are derived from the conclusion of the implication. In analogy,
the known aspects of the new case are compared with the corresponding aspects of the older cases.
The case that gives the best match may be assumed as the best source of evidence for estimating
the unknown aspects of the new case. The other cases show alternative possibilities for those
unknown aspects; the closer the agreement among the alternatives, the stronger the evidence for
the conclusion. John F. Sowa and Arjun K. Majumdar observe an important process in the
structure-mapping theory of analogy as:

Structure Mapping

Mapping one conceptual structure to the other can have four logical effects namely Equivalence,
Generalization, Specialization and Similarity (Neither one implies the other). They discuss that
Analogy uses all four whereas Logic uses only the first three.

John F. Sowa thus highlights that Logical and analogical reasoning are sometimes viewed as
mutually exclusive alternatives, but formal logic is actually a highly constrained and stylized

method of using analogies.
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Use of analogies in Authoritarian ways of knowing
Analogy use in theology

Discourse on religions has been under discussion ever since ancient Greece when
Anaxagoras said if oxen and dogs might paint, they would depict the gods in their own likenesses.
The Jewish, Christian, and Muslim scriptures use analogies to depict the divine being in vivid
anthropomorphous traits while portraying the divine other. Thus there are religious deliberations
with anthropomorphous analogies about the divine. In the Greek ancient philosophy of divinity,
theories of analogical predictions were developed by both the Platonic and Aristotelian
metaphysicians that were later used in theology for the study of the divinity.
Analogies are found in the Hindu theological sacred texts explaining the entanglement of this
material world as a captivating Banyan tree. For one who is engaged in fruitive activities, there is
no end to the banyan tree. He wanders from one branch to another, to another, to another. The tree
of this material world has no end, and for one who is attached to this tree, there is no possibility of
liberation. The Vedic hymns, meant for elevating oneself, are called the leaves of this tree
Vedas are the most ancient religious texts which define truth for Hindus and the Upanishads are
the philosophical-religious texts of Hinduism which develop and explain the fundamental tenets
of the religion and build on to explain details of Vedic theology like metaphysics, spiritual and
mystical nature of God.
A wonderful analogy used in Vedanta is that of Spider.

THE SPIDER ANALOGY

===Brahman the source of everything===
yathorn a-nabhih sr jate gr hn ate ca
yathd pr thivayam os adhayas sambhavanti |
vatha satah purus at kesalomani
tathaks arat sambhavatiha visvam ||
...... Mundak Upanishad 1.1.7
“As a spider projects forth and draws back (its threads), as plants grow on earth, as hairs grow

on the body, so does the universe emerge from the Imperishable Being.”
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The above analogy brought out the essence of creation by showcasing how God like spider
creates world out of itself, maintains it and again takes whole creation inside of it. The immanence
of the God is thus explained along with his creation.

The Upanishads uses many analogies to bring out the discourse on Atman (self) and the
Brahman (reality) in a way which helps everyone to us to understand. The two birds, reflections
in water pitcher , rope and the snake, space within and without pitcher, salt and the water to name
a few. Thus the teachers of the Vedic science use similarities and make profound use of analogies
to present difficult topics in a more comprehendible format.

This practice descends from the divine. Analogies find place in Ramayana where Shri
Rama says “As a ripe fruit has no other fear than to fall, so a man who is born has no other fear
than death.” (Ramayana) This is to say that for a person who has achieved maturity in life, there
IS no greater fear than death. Also, Lord Krishna, in his conversation with Arjuna is found to be
using many analogies. The other analogies of essence of the Bhagvad Gita are the inverted tree
and the material world, the seasons and happiness and distress, etc. In the Bhagavad Gita, Krishna
said, "There is a banyan tree which has its roots upward and its branches down, and the Vedic
hymns are its leaves. One who knows this tree is the knower of the Vedas." It says we have
experience of a tree whose roots are upward: if one stands on the bank of a river or any reservoir
of water, he can see that the trees reflected in the water are upside down. The branches go
downward and the roots upward. Similarly, this material world is a reflection of the spiritual world.
The material world is but a shadow of reality. In the shadow there is no reality or substantiality,
but from the shadow we can understand that there is substance and reality. Value transmissions
have been a major area for the use of analogies as they make the value idea comprehendible and
help in feeling closer to the idea through the familiarity developed in the analogy to the known
facts or understandings.

Use of analogies in the Empirical and Intuitive ways of knowing
Analogy in Science, innovations and inventions

Analogy develops on similar situations and provides ideas for inventions and designs.
While designing the telephone apparatus, Alexander Graham Bell used the analogy of the human
ear and the Wright brothers used that of soaring birds twisting their wings to restore their balance
while designing their flying machine. In fact, the recorded first invention using analogy dates back

to some 2000 years ago, where the Roman-architect-engineer Vitruvius used an analogy to figure

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 49



out the analogy to build an excellent theatre from the waves formed in water. Describing his
analogy he wrote "As in the case of the waves formed in the water, so it is in the case of the voice.”
"The first wave, when there is no obstruction to interrupt it, does not break up the second or the
following waves, but they all reach the ears of the lowest and highest spectators without an echo."
Johannes Kepler, the German astronomer used analogies to decode the laws of planetary motion.
He thought that gravity - though it didn't have a name yet - could act like light. Just like light could
move from the sun to the planets, a force could keep them in orbit. Newton saw that the moon
behaved like an apple. He came up with his law of gravity with an intuition of thought drawing
analogy of the moon behaving like an apple.

“I am experimenting upon an instrument which does for the Eye what the phonograph
does for the Ear, which is the recording a reproduction of things in motion, and in such a form
as to be cheap, practical and convenient,” Edison wrote for the analogy he used in his making of
Kinetoscope while taking inspiration from his earlier work through both intuition and observation.

Edison’s process of analogizing from his own earlier made invention, there are a few things
that are important to note. Firstly, having a previous base of knowledge makes things easier to be
learnt, mark the cognitive scientists. Secondly, analogy is the bridge that allows us to come up
with new ideas in a way of looking at two things in your memory or in the world and seeing the
similarity in their underlying structures. Analogy thus may be the correct way to brainstorm new
ideas. Most often, the "answer" to a new question exists in a solution somewhere out there in the
world. It's just a matter of finding the right fit.

Analogies can strike breakthrough ideas in development of new ideas/products/designs i.e.
innovations. There are innumerable examples which demonstrate that substantial innovations
mostly are a result of transferring problem solutions from one industry or domain to another. The
designers of the new running show generation of Nike, "Nike SHOX", use the same suspension
concept like the technologies applied for formula 1 racing cars.

Conclusion

Analogy is at "the core of cognition”. Analogies are thus a powerful “means of knowing”
across all the epistemological “ways of knowing” and a device of teaching for millennia. Thus
logic, theology, philosophy, science, inventions, innovations have all shown a great use of
analogies in their process of development using the empirical and intuitive way of knowing. They

find important place in all disciplines, as they are even seen as a significant literary device to
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suggest deeper signification or creating vivid images in a readers mind. This powerful “means of
knowing” has been and can continue to be the base for value deliberations the person in authority
or through books and literature giving knowledge. Analogies can be the way ahead for building a
conscious value based generation and a thinking society at large.
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Abstract

The value of democracy and free enterprise are discussed and readers are acquainted with two practical
text books: one on democracy and one on free enterprise. Teacher friendly features of the books are
described. Relatedly, the Entrepreneur Discovery Program is described and offered as a practical way to
lessen poverty in poor communities around the world. Sequential steps for conducting the program are

given.
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Introduction

All over the world people desire to breathe oxygen. Serious people do not contest this. Almost as
strongly experienced all over the world, is the desire to live in freedom and in prosperity. The
author contends that teaching schoolchildren how to attain freedom and prosperity is possible and
desirable. To that end author has written two textbooks: The Democracy Book' and The Free
Enterprise Book''. Students who learn these topics in school will be more likely, as adults, to apply
them in the cities, towns, villages, hamlets, and rural places where they live.

Author further contends that democracy and free enterprise are the best governance system and
best economic system the world has ever tried. They are a pathway to the freedom so widely
desired. Harvard educated Dr. Thomas Sowell, of Stanford University, seems to agree. One has
only to peruse his book to see that chapter after chapter, page after page, radiates this notion of
freedom through democracy and economic prosperity'. Democracy nurtures and supports the
specific universal human values promoted by the United Nations". In addition, a means for

eradicating poverty is put forth. Dr. Epps’ Recipe for Hope concept proposes a 6 weekend training
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program to be conducted for budding entrepreneurs from poverty communities. The Entrepreneur
Discovery Program is explained.
Democracy Book

9-11-2001 marked a new era for the human family. The twin towers of the World Trade
Center in New Your City, New York, USA, were purposefully struck by airplanes loaded with
passengers, and explosive jet fuel, and were piloted by terrorists. The attack killed about 3,000
people¥ and left a similar number fatherless and spouseless. If it was not already, the world went
on alert. For many, such attacks violated human values. Following the attack, many voices vie
for attention. Demands are made. Often the demands are in direct opposition to those of others
making demands. Some look to the universal human values promoted by the United and see them
as a type of moral compass for the human family. Similarly, social leaders and educators now
reflect upon the need to teach values and not try to remain “value neutral.” They posit: in life, we
all make choices. Those choices are influenced by our values. It seems logical for educators to
teach values that will lead students to grow up to make choices that make the world a better place
in which to live. It seems foolish to act as if the choices one makes have no consequences.
Educators can now refer to the universal human values put forth by the United Nations as a guide
for teaching values that actually do enrich the lives of people all over our planet.

A society where democracy exists is more likely to allow, even promote, universal human
values than one in which the people do not control their destiny. Similarly, a system of free
enterprise allows people to rise according to their merit. They are not limited by the state.
Economic freedom is crucial to the practice of universal human values. Dr. Epps wrote and offers
The Democracy Book® in hopes the principles of democracy will be taught to children and adults
in an effort to maintain and grow the presence of democracy in societies around the world. The
Democracy Book is designed to be easy for teachers to use and to hold the interest of children.

Epps views democracy as the best form of governance for societies to use. He sees it as
allowing the individual, not the state, to be the primary unit to be served. When individuals are
allowed to follow their dreams they can rise to great heights. In an environment that allows them
to flourish, they can develop their natural gifts and talents and the entire society benefits when its
members are living out their dreams and expressing their talents. In a democracy, the people are

in charge, not the state.
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Therefore, to assist in democracy being chosen as the form of governance to be used around
the world, Dr. Epps wanted democracy to be taught in schools around the world. Not only did he
write The Democracy Book with an eye toward making it easy for teachers to use, he wanted it to
be free, so he made it available to them at no cost. His books are free and can be downloaded by

anyone at no charge on his website: www.TeachDemocracy.org . Most illustrations in the book

are the creation of Mark A. Hicks and Mark is the copyright holder. He generously gave
permission for their use. He has won numerous awards for his various works."

Epps breaks democracy into 18 key principles. The number is arbitrary. These 18 principles make
sense, although another author may have chosen to represent democracy as being comprised of 21
principles, or 16, etc. Each chapter is focused on one of the 18 principles of democracy.

There is a student text and a Teachers Manual. What is in the teacher’s manual?
Everything that is in the student text plus activities to do with the children. There are multiple
activities that will get children, or adults, easily involved in the principle presented in the chapter.
Format of the student text is as follows:

1) A sophisticated version of the democracy principle appearing in bold type

(2)  Anillustration

3) A simple caption under it

4) A blank space large enough that the caption can be written again in a local language

other than English [at site, “select your language” button allows site to be read in any of

55 languages]

(5) A discussion paragraph(s) of a principle of democracy

(6) A portion of the story that relates to that democracy principle
The teachers’ manual is formatted (1 through 6) the same as the student text, BUT ALSO
INCLUDES experiential activities to help the children understand/remember the democracy
principle being taught in that chapter.

After the statement of the principle there is a drawing that reflects the principle. Then
comes a short discussion of the principle. This is from 130 words to 180 words (9 to 12 lines).
The discussion is followed by a story that illustrates the principle being taught in this chapter and
is played out in the lives of the children who are the main characters throughout the book. They,
and their friends, appear in the continuing story that is presented in each chapter/principle.

A book celebrating a hero of democracy is suggested for additional reading.
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The life of Natan Sharansky, from political prisoner to cabinet minister, is one such example. His
personal story and his practical insights for bringing freedom to our world is presented in his well-
researched and emotionally compelling book"
Why were these books written? Freedom for all people is the hoped for outcome of these books.
Freedom is key. It is when people have freedom that they are the most likely to develop to their
full potential. When they have less freedom they are less likely to develop to their full potential.
We want a world that encourages people to develop to their full potential. Why? Because when
people develop to their fullest potential the world gets the best each person has to offer. When we
get the best each has to offer we get the best possible world in which to live.
Free Enterprise Book

The Free Enterprise Book is presented in format similar to its companion, The Democracy
Book. Itis divided into 15 key principles. There is a student text and a Teachers Manual. What
is in the teacher’s manual? Everything that is in the student text plus enriching activities to help
the children integrate the principles. There are multiple activities that will get children, or adults,
easily involved in acting out the principle presented in that chapter.
Format of the student text is as follows:

1) A free enterprise principle appearing in bold type

(2 Just above the principle, a blank space large enough that the principle can be

rewritten in a local language [“select your language™ button allows site to be read in any of

55 languages]

3) An illustration

4) Discussion paragraph(s) of a principle of free enterprise

(5) A portion of the story that relates to that free enterprise principle
Format of The teacher’s manual is the same (1 through 5) as the student text, and also includes a
step 6, experiential activities, to help the children understand/remember the free enterprise
principle being taught in that chapter. Choosing to represent free enterprise by 15 principles is
arbitrary. Any number could have been used. These 15 principles make sense, although another
author may have chosen to represent free enterprise as being comprised of 20 principles, or 14,
etc.
A book celebrating a hero of free enterprise is suggested for additional reading"'". In this book Dr.

Polak teaches us, with examples from real life projects in the field, how people can end their
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poverty—and what the developed world does that helps, and hinders, that. He does more than talk
theory. He gives real life examples of successful projects. Whether it is about hand pumps for
water in Bangladesh or donkey carts making some people in Somalia wealthy, Polak shows what
can happen if the entrepreneurial spirit of the developing world is awakened! His book offers an
array of fascinating yet practical ideas.

The Free Enterprise Book is now presented on the www.TeachDemocracy.org website.

Freedom is important whether it is political or financial. It is when people have freedom that they
are the most likely to develop to their full potential. Having enough money on which to live and
raise one’s family is universally sought. It is crucial to enjoying life. People with financial
advantage simply have a better shot at a satisfactory life in today’s complicated and sophisticated
world. This is true whether we are talking about access to the legal system, health care, or one’s
everyday diet. Money gives one actual power (“I can eat when I want, I can travel where I want,
etc.”) as well as a sense of power, or security in an often threatening world.

The freedom that comes with democracy is important, but it will not survive long unless it
is supported by a robust economy to which all players have equal access. For the most part, in a
free market system, merit, wits and hard work will be rewarded; and when they are rewarded, the
entire society benefits. This author strongly believes that democracy and robust economy go hand
in hand and that free enterprise is the best way of achieving that robust economy!
This book is written to teach and inspire children about free enterprise. It is intended to help them
see the merits of free enterprise so that they will seek to put these principles into actual practice in
their personal and professional lives as they mature. As they grow up to work or create businesses,
think about politics, and prepare their own children to take their place in the world, we want them
to have the ideas and resources to create a world that is good for all people. Free enterprise is part
of that goodness.
Recipe for Hope & Entrepreneur Discovery

Recipe for Hope is the brainchild of Dr. Epps™. It is about bringing hope to those who live
in poverty. In his book, Entrepreneur Discovery*, one specific program is presented in detail.
Epps acknowledges that it was while reading Brinkley that he was first inspired to think that
poverty could largely be eradicated by infusing more commerce directly into poverty areas®. One
way to do that would be to train budding entrepreneurs who live in poverty areas to start

microbusinesses. Later Epps would refer to those ideas as a “Recipe For Hope.”
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It is entrepreneurs who see business opportunities where other do not. They have the drive
to put the idea into practice and make a profit. It is not easy to make a profit, but entrepreneurs
find a way to make enterprises profitable. Others share in the benefits too. Employees get hired,
merchants have new products and services to sell, the banks have more deposits and can expand
their investments, salaries are spent at local stores, and on and on the chain goes. Every economy
needs entrepreneurs if a thriving economy is to develop.

Entrepreneur Discovery Program, while teaching skills for all who attend a class, is
designed to discover the ones who are just naturally entrepreneurs. It is a practical program for
discovering entrepreneurs. After they are discovered they can be encouraged, coached, and funded
to create micro and small businesses. Beyond that it is difficult to predict with certainty. But the
future looks bright for a society regularly identifying and then supporting young entrepreneurs.

The book functions like an “operator manual.” It is a guide for the six (6) weekends of
training that make up the program. The importance of teachers who can motivate, inspire, and
support students is emphasized, and is key to the success of the program. Dispensing information
alone will not do the job—students must be emotionally supported and emotionally encouraged.
Anyone with a strong desire to help can study the book and then put on an entrepreneur discovery
program in their community. The six (6) weekends are spread out—about a month in between
weekends. This allows the necessary homework to be done, reviewed, and successful students be
invited to come back for the next higher level weekend of training. Only the highly motivated will
return.

Six (6) core topics are taught each weekend. Each succeeding weekend teaches the same
6 core topics, but at a more advanced level than taught at the previous weekend. From business
plans to simple record keeping to problem solving to persuasive public speaking; everything
needed to actually go out and start a microbusiness is covered. Many examples of microbusinesses
are given: battery recharging, sewing, small livestock (rabbits, chickens), owning a goat, selling
used car tires, hair cutting, building block making, simple water pumps, and many more. The book

contains the lesson plans and specific homework assignments to be given for each core topic, each

weekend. The homework is project style as opposed to asking students to repeat what the teacher
said in class. They have to apply what the teacher taught in class.
Students who successfully complete the 6 weekends of training will be paired with local

business coaches, given a small amount of funding, and will start, alone, or with 1 or 2 others, a
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microbusiness. After their initial success, the investors will have the confidence to make larger
investments, allowing the entrepreneurs to take on bigger projects.
Wings of Wealth
Wings of Wealth is a book of stories and simply stated economic principles. The stories
show the process of starting small businesses, in various physical climates and various social
conditions. Free enterprise will emerge anywhere it is given a chance. It is the natural way,
according to Epps, for thriving economies to grow, flourish, and then offer a path to prosperity for
the people. The stories illustrate:
1) Investments and how they lead to jobs
2) Education: basics in reading, writing, math, personal and public health.
3) Political awareness and understanding how politics work.
All of these concepts are vital in raising the standard of living, usually simultaneous with
developing a middle class, in third and second world societies. A hero of freedom is honored in
this book. She is the beloved Czechoslovakia attorney, Milada Horakova, who literally gave her
life for freedom when she was killed by the Communists on Christmas Day, 1950, 48 years after
her birth on Christmas Day, in 1901.
Call to Action
The author urges teachers to use his books so students learn the basic principles of
democracy and free enterprise. This will further the goal of people living in political freedom and
economic prosperity. These conditions underlie the establishment of universal human values.
The Entrepreneur Discovery Program, founded by the author, is part of Recipe For Hope
which fosters practical ways to establish the universal human values of freedom, peace and human
dignity. Interested readers are encouraged to study Entrepreneur Discovery and then actually lead
a six weekend training program to awaken entrepreneurs in their community.
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Abstract

In the present study the investigator attempted to find out the effect of educational practices in improving
universal human values among students with disability. True Experimental Research Design with Pre and
Post — tests have been employed in the study. Investigator has chosen one of the activities of educational
practices in improving universal human values among students with disability. The activity is: Feeling
Empathetic about a student with disability and providing help for the same by offering some of the assistive
devices for the student with disability by typically developing students. Before this activity was given a
number of items where prepared and given to typically developing students for knowing what the group of
six students do to improve the efficiency level and the daily life skills of a student with disability. Among
the 6 students, 3 represent experimental group and remaining 3 were in the control group adopting non
probability, purposive sampling method. Universal Human Values intervention was implemented among
the sample for 10 sessions.

The collected data were analysed quantitatively by applying the percentage analysis. The findings of the
study indicate that significant difference exist in pre-test and post- test of percentage analysis in the sample
on learning universal human values. It also states that the performance level of the sample after
intervention in all the domains of inculcating the universal human values were higher than the before

intervention.
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Assistive Devices.
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Universal Human Values are things that have an intrinsic worth in importance to the

possessor, or principles, standards, or qualities considered worthwhile or desirable. Universal
Human Values constitute an important aspect of self-concept and serve as guiding principles for
an individual.
Universal Human Values are the many positive characters that create bonds of humanity between
people and thus have value for all of us as human beings. They are our strong positive feelings for
the human essence of the other. It's both what we expect others to do to us and what we aim to
give to other human beings. These human values have the effect of bonding, comforting, reassuring
and procuring serenity.

Universal Human Values are the basis for any viable life within society; they build space

for a drive, a movement towards one another, which leads to peace. Universal Human Values thus
shared by all human beings, whatever their religion, their nationality, their culture, their personal
history. By nature, they induce consideration for others.
Human values are for example brotherhood, friendship, empathy, compassion, love, openness,
listening, welcoming, acceptance, recognition, appreciation, honesty, fairness, loyalty, sharing,
solidarity, civility, respect and consideration. The function of most of these basic values is to make
it possible for every human to realise or maintain the very highest or most basic universal core
values of life, love and happiness.

Empathy is fundamental for design practice since it represents the work of a person —
focused on the needs of another person. Empathy represents a way to connect with others. What
caught our attention was the increasingly disinterest of students in getting involved in and with a
social-benefit since, supposedly, empathy is a fundamental and common aspect of the education.
It is very much important for a person to have empathy. It should be learnt in an early age.
Review of Literature

Patil. (2016), this paper presents the preliminary results of our research. The goal was to
explore the role of empathy in design education and its importance in developing socially driven
design projects that can evolve into social innovation. We used a qualitative interviewing approach
with undergraduate design students in their fourth year to explore empathic experiences in both,
their classroom, and their real-world design assignments. We could then observe that empathy has
a better chance to be developed in an empathic environment. In other words, those students whose

teachers had an empathic approach were often motivated and open to become empathetic with
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socially-driven design projects. In this document, we also present different perspectives to
understand the concept of empathy, as an innate ability, as an ongoing process, and as a multiphase
practice for social interactions, just to mention a few. With our research, we expect to show that
developing empathic designers is fundamental for the design practice and eventually, for social
innovation.

Human values are heart of the education. Love, peace, truth, wisdom, integrity, justice, co-
existence, service, devotion and contentment are universal human values. Human values provide
quality of life and sustained development in the society. Human value education is a planned
educational program aimed at the development of values in students which guides them to develop
as human beings in the right path. Human values give direction and firmness to life, bring the
behavioural changes towards positivism, promote peace and harmony in the individuals and in the
society. Due to developmental and fast changing life, it has been very difficult for education system
to inculcate universal human values in both normal students and children with special needs.
Attitude of society, attitude of regular teachers, nature of curriculum, lack of proper training, time
limit, etc., are barriers in inculcating universal human values through inclusive education. This
research paper focuses on various barriers in inculcating universal human values through inclusive
education. For this research, researcher choose 145 regular teachers teaching in inclusive
classrooms of Kolhapur District.

Lopez-Ledn. (2017), the study inquired into the differences in human values as a function
of governance in education sector. It also examined the differences in values based upon sex and
position. In order to attain these ends, six basic values i.e., theoretical, economic, aesthetic, social,
political and religious of 75 teachers - 25 government college teachers, 25 non-governmental
college teachers and 25 public university teachers were measured. The data were analysed by
computing means and by ANOVA. The analysis of results revealed that the sector-linked
difference in theoretical value was not significant, but this type of difference in the remaining five
values ol the teachers was observed to be significant. The government college teachers were found
to have more economic and political values than the non-government college and university
teachers. The non-government college teachers were found to possess more social and religious
values than the government college and university teachers. The university teachers, on the other

hand, were observed to be more aesthetic than their college counterparts. However, sex and
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position differences were nonsignificant in each of the six values studied here. Sector type i.e.,
type of governance in education sector, therefore, is an important factor for shaping human values.
Gaps in Review of Literature
In the field of empathy in students with disability and also for the typically developing
students the literature reviews are found to be very less. In the field of education empathy is the
most important aspect to understand what the peer groups feel about a student with disability.
Methodology
Objectives of the Study
1. To find the effectiveness of educational practices in improving universal human value:
empathy among students.
2. To find out the level of empathetic feeling among typically developing students.
3. To find out the difference in the empathetic feeling before and after the intervention.
Research Hypothesis
1. There will be no significant difference in the empathy.
2. There will be no significant difference Effect of Educational Practices in Improving
Universal Human Value: Empathy among Students.
Research Design: This study uses a quantitative methodology as data collected are continuous
scale data and are analysed with quantitative data analysis methods. The experimental design used
is the true experimental design with two groups which is a type of experimental method.
Variables
Independent Variable - Feeling of Empathy among students with disability an intervention
Package.
Dependent Variable — Effect on educational practices in improving universal human values
Sampling Technique: Purposive sampling under non-probability sampling method was adopted
for selecting samples. In this method, sample with the profile representing that of the population
of the study were identified and inducted into the study. The purposive sampling technique has
been used.
Sample Size: A total of 6 students pursuing primary education from a private school in Mumbai
were taken as sample for the current study. Among 6 students 3 students were assigned to control

group and remaining 3 were assigned to the experimental group.
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Development of Tool: The researcher has chosen the domain of feeling empathetic about a student
with disability. The scoring is out of 10.

Tool for intervention: The intervention tool is consisting of the flash cards. In the flash cards how
can the students be empathetic about a person with disability.

The intervention package is provided four hours in eight days per student. For one child thirty
minutes of intervention per day will be given.

Demographic Profile

SL. NO Particulars Answers
1. CLASS

Effectiveness of Educational Practices in Improving Universal Human Value:
Empathy among Students

SL. The right
NO QUESTIONS Answer
YES NO

1. | will support a student with disability. 1 0

2. I will help if the student with disability wants something in the classroom. 1 0

3. I will take proper care of a student with disability. 1 0

4. | will be supportive if | found a student with disability. 1 0

5. I will try to strengthen the bonds for student with disability. 1 0

6. I will try to reinforce the student with disability. 1 0

7. I will try to strengthen the aspects with student with disability needs an 1 0

assistance.

8. I will provide help in daily living activities of a student with disability. 1 0

9. I will provide some kind of assistive aids if the student with disability needs it. 1 0
10. Helping student with disability is the universal human value which everyone 1 0

should be inculcated.

Data Analysis
The data were entered on an excel sheet and were analyzed using data analysis features of MS

EXCEL. Descriptive data analysis percentage test was performed.
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Demographic Profile

Age Group:
Description Number
Age Group 8- 10 2
11-13 4
Pre- test scoring of Control Group
SL. QUESTIONS The right
NO Answer
YES NO
1. I will support a student with disability. 5% 95%
2. I will help if the student with disability wants something in the classroom. 10% 90%
3. I will take proper care of a student with disability. 20%  80%
4, I will be supportive if | found a student with disability. 5% 95%
5. I will try to strengthen the bonds for student with disability. 10%  90%
6. I will try to reinforce the student with disability. 30% 70%
7. I will try to strengthen the aspects with student with disability needs an 25%  80%
assistance.
8. I will provide help in daily living activities of a student with disability. 15%  85%
9. I will provide some kind of assistive aids if the student with disability needs 15%  85%
it.

10.  Helping student with disability is the universal human value that everyone 10%  90%

should be inculcated.

Analysis of Pre- Test Scoring in Control Group
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Pre- test scoring of Experimental Group

SL. QUESTIONS The right
NO Answer
YES NO
1. I will support a student with disability. 10%  90%
2. I will help if the student with disability wants something in the classroom. 20%  80%
3. I will take proper care of a student with disability. 20%  80%
4, I will be supportive if | found a student with disability. 10%  90%
5. I will try to strengthen the bonds for student with disability. 10%  90%
6. I will try to reinforce the student with disability. 20%  80%
7. I will try to strengthen the aspects with student with disability needs an 25%  75%
assistance.

8. I will provide help in daily living activities of a student with disability. 15%  85%
9. I will provide some kind of assistive aids if the student with disability needs it. 15%  85%

10.  Helping student with disability is the universal human value, which everyone 10%  90%

should be inculcated.

Analysis of Pre- Test Scoring in Experimental Group
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Post- test scoring of Control Group

SL. QUESTIONS The right
NO Answer
YES NO

1. I will support a student with disability. 5% 95%
2. I will help if the student with disability wants something in the classroom. 5% 95%
3. I will take proper care of a student with disability. 10%  90%
4, I will be supportive if | found a student with disability. 5% 95%
5. I will try to strengthen the bonds for student with disability. 20% 80%
6. I will try to reinforce the student with disability. 25%  75%
7. I will try to strengthen the aspects with student with disability needs an assistance. 25%  75%
8. I will provide help in daily living activities of a student with disability. 15%  85%
9. I will provide some kind of assistive aids if the student with disability needsit. ~ 20%  85%
10.  Helping student with disability is the universal human value, which everyone 10% 90%

should be inculcated.

Analysis of Post - test Scoring in Control Group
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Post- test scoring of Experimental Group

SL. QUESTIONS The right
NO Answer
YES NO
1. I will support a student with disability. 80% 20%
2. I will help if the student with disability wants something in the classroom. 5%  25%
3. I will take proper care of a student with disability. 70%  30%
4, I will be supportive if | found a student with disability. 95% 5%
5. I will try to strengthen the bonds for student with disability. 90% 10%
6. I will try to reinforce the student with disability. 75%  25%
7. I will try to strengthen the aspects with student with disability needs an 8506 15%
assistance.
8. I will provide help in daily living activities of a student with disability. 85%  15%
9. I will provide some kind of assistive aids if the student with disability needs 90% 10%
it.
10.  Helping student with disability is the universal human value which everyone 90% 10%

should be inculcated.

Analysis of Post - test Scoring in Experimental Group
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The findings of the study indicate that significant difference exist in pre-test and post- test of
percentage analysis in the sample on learning universal human values. It also states that the
performance level of the sample after intervention in all the domains of inculcating the universal

human values were higher than the before intervention.

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 68



Conclusion and Recommendations
In this experimental study, some point of effect was there among the students in practicing
education through the process of universal human values: empathy among students. Hence, a few
numbers of awareness and experimental study has to be conducted in values universal human
values in the school level and college/ university level as well.
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Abstract

Knowledge societies of the twenty-first century, in their pursuit of competitive advantage, create new
knowledge in their domains of operation for offering new and better products and services often at the cost
of social and economic well-being. Climate change, depletion of natural resources, pollution, resource
scarcity, competition and a greater gap between rich and poor are the consequences of this unsustainable
behavior. Education is a key factor to bring about the necessary awareness and understanding to meet the
sustainability challenge. It plays a key role in changing attitudes and dispositions affecting behavior. A
transformative education which involves a deep structural shift in thought, feelings and actions and alters
our way of being in the world holds the answer for a sustainable future. Such a shift involves our
understanding of ourselves, our contexts and our relationships with other humans and the natural world.
Almost all 21* century educational frameworks recommend a set of complex competences with inter-
relatedness of knowledge, skills, attitudes and values. The National Education Policy 2020 also has a
similar set of recommendations of knowledge, skills and values for the 21% century knowledge society. The

paper highlights various 21* educational frameworks and their transformative potential.
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Introduction

Knowledge societies of the twenty-first century are characterized by capitalizing their knowledge
and technological base to improve competitive advantage and achieve developmental goals. New
knowledge in the fields of agriculture, health, entertainment, commerce, education, transport and
business development is bringing about revolutionary progress. To keep up with demands of
competition, businesses and organizations’ have to create new knowledge in their domains of
operation for offering new and better products and services. The main emphasis of education is
therefore on preparing students in skills to satisfy demand-driven knowledge economy. Changes
in the knowledge and technology base, which on one hand provide myriad new opportunities, also
bring social, economic and environmental challenges. Education must confront the challenges and
emphasise issues related to a sustainable future. This translates into a transformative education
which emphasises on all round development of the individual, and encompasses not only cognitive
but also moral development. It involves a deep structural shift in thought, feelings and actions
which alters our way of being in the world. Such a shift involves our understanding of ourselves,
our contexts and our relationships with other humans and the natural world.

Need for Value Education in the rapidly changing Knowledge Society

Societies are changing rapidly and profoundly on the back of explosion of scientific knowledge
which bring growing array of complex societal problems:

» Scientific and technological knowledge is creating new opportunities and solutions that enrich
our lives on one hand, but have disruptive effects on many other sectors.

* Technology and shared spaces have created changes in ways in which data is being created, used
and shared, and promise expansion, growth and improved efficiency while posing new problems
of cyber security and privacy protection.

*The creation of market blocks, free commerce, increased connectivity and the new economic
model have led to economic power being concentrated in the hands of financial elite and
multinational corporations leading to inequity and poverty.

» Growing global population, migration, urbanization and increasing social and cultural diversity
are reshaping countries and communities. The inequalities in living standards and life chances are

widening even more rapidly than before leading to conflict and instability all around the globe.
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* In today’s consumption economies environmental degradation has reached alarming levels.
Climate change, pollution and the depletion of natural resources require urgent action and
adaptation.

In the face of an increasingly uncertainty and complexity, education can make a difference and
enable people to embrace the challenges they are confronted with and move towards common
prosperity, sustainability and well-being. Knowledge societies are generally characterized with the
ability to create, share and use knowledge for the sole purpose of improving upon the general well-
being of the people as well as making it possible for them to prosper (UNESCO, 2005). Most of
the challenges posed by development are due to a mechanistic and reductionist view of the world,
lack of understanding of the whole system and its interconnections, and the inability to cultivate
behaviour patterns that lead to sustainability. Sustainable development emphasizes not merely
strong economic performance but a holistic, equitable and far-sighted approach with social,
economic and environmental goals and objectives. Education plays a key role in changing attitudes
and dispositions affecting behavior. Attitudes and values are a key component which helps
students navigate towards well-being of the self and society for a sustainable future. Attitudes and
values are the principles and beliefs that influence a person’s judgements, choices, behaviors and
actions. Building trust among communities and unifying them depends on developing core shared
values of citizenship at school level, through a transformative education which incorporates value
and attitudes component along with knowledge and skills.

Twenty First Century Educational Frameworks and Value Education

Values education differs around the world both locally, regionally and nationally. Different values
are transmitted, according to differences in cultural settings, be they religious, cultural or political.
The twenty-first century knowledge society has posed new challenges as discussed earlier.
Education has to play a vital role in developing the knowledge, skills, attitudes and values that
enable people to contribute to and benefit from an inclusive and sustainable future. Learning to
form clear and purposeful goals, work with people with different backgrounds and perspectives,
and identify multiple solutions to big problems are essential traits for the future work places. Soft
skills and life skills, like ability to work together in a team, resolve conflicts, to collaborate and
cooperate for synergetic alliances are considered important for adaptation to emerging work places
along with technical and professional competences. Cooperation and collaboration are providing

an alternative model of higher achievement rather than mere competition.
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From the beginning of the twenty-first century, several institutions and international organizations’
have proposed frameworks and outlined competencies needed to address twenty- first century
challenges of which values have been an integral part. Some of the prominent frameworks are
listed in Table 1.

Table 1: Various 21% century educational Frameworks

Delors Report Learning to Know

UNESCO Learning to Do
(1996) Learning to Live Together
Learning to Be
WHO Life Decision-Making and Problem-Solving
Skills Creative Thinking and Critical Thinking

Communication and Interpersonal Skills
Self-Awareness and Empathy
Coping with Emotions and Stress

OECD Creating new value
Taking Responsibility

Reconciling Tensions and Dilemmas

P21 Learning and Innovation Skills
Information, Media and Technological
Life and Career Skills

ATS21 Ways of Thinking

Ways of Working

Tools for working

Ways of Living in the world

All the frameworks contain complex competences with inter-relatedness of knowledge, skills,
attitudes and values. Though the frameworks have differing terminologies to describe the attitudes
and values, they all have a common thread of human dignity, respect, equality, justice,
responsibility, global-mindedness, cultural diversity, freedom, tolerance and democracy. They all
acknowledge that individuals will need to think in a more integrated way by recognising

interconnections. At the heart of the values prescribed isa sense of responsibility, and moral and
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intellectual maturity, and self-regulation, which involves self-control, self-efficacy, responsibility,
problem solving and adaptability. They all rely on complex tasks to apply and transfer their
understandings to real world situations, to solve problems, to think critically and to work in a
collaborative way. Common to all frameworks is that they recognise schools in the leadership
position with equal support from the public sector and private sector enterprises, policy makers
and the whole educational community including teachers, curriculum developers, teacher training
institutes, educational researchers, etc.

Value Education in India

The Indian culture has since time immemorial emphasized on traditional values like spirituality,
respect to elders, recourse to nature, artistic expression, respecting the tools of one's trade,
joyousness, hospitality and peaceful co-existence embodied in Vasudev Kutumbakam -or seeing
the whole world as one single family. It also has a long tradition of value education through fables,
folklore, paradoxes, mythological characters, cultural and religious practices and festivals etc.
The National Education Policy 2020 document addresses the need for the integration of values
education throughout the curriculum across all stages of education. It draws upon the ancient
Indian philosophy and epic literature as well as the values which are at the centre of modern
democratic culture and embodied in the constitution. It incorporates values like satya, ahimsa,
seva, swachchhata, nishkam karma, shanti, sacrifice, righteous conduct, which are a part of Indian
culture; patriotism, tolerance, integrity, respect which are more universal in nature; and diversity,
pluralism, gender sensitivity, justice, liberty, equality, and fraternity which are the basis of modern
democracies. It prescribes a trait approach of teaching values at a young age which involves the
teaching of predetermined qualities or traits. At later stages value education should take a more
cognitive approach which focuses on formulating a position/argument about an ethical issue from
multiple perspectives. At higher education level it proposes Credit-based courses and projects in
the areas of universal human values and lessons in seva/service and participation in community
service programmes which is an experiential learning approach. The policy emphasises that
education must build character, enable learners to be ethical, rational, compassionate, and caring,
along with preparing them for gainful, fulfilling employment. The vision of the policy is to develop
knowledge, skills, values, and dispositions that support responsible commitment to human rights,

sustainable development and living, and global well-being, thereby reflecting a truly global citizen.
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The Central Board of Secondary education in its value education kit suggests a variety of strategies
for value development as a part of school curriculum. Some of the classroom strategies include
friendly classroom environment, creative opportunities for self-expression, integration of values
in subject domains and changing perspective of the lessons from content to context and values. It
acknowledges that Values Education is a complex, multi-dimensional concept and advises
educators to take a reflective approach towards building values. It highlights the need for
strengthening home-school and community partnership, parents’ involvement in school and
education, emphasis on staff development and capacity building, and networking between
organizations engaged in similar endeavours for mutual learning and enrichment.

Discussion

All the 21% century educational frameworks emphasize the need of integrating values in school
curriculum for well-being of the self and society for a sustainable future. Most emphasize the need
of complex competences with inter-relatedness of knowledge, skills, attitudes and values and a
need for home-school and community partnership approach. The new National policy of education
2020 also has a similar approach but with a slight inclination towards transmission and teaching
of values rather than catching them. However it has a good integration of values found in the Indian
culture and it balances it with the constitutional values for a democratic living and skills for the
world of knowledge based economy.

In the knowledge economy where changes are exponential and disruptive, education needs to take
a more transformative approach by focusing on system’s thinking, task-oriented problem solving,
evaluation of cause and effect relationships and communicative learning. Transformational
learning experiences involve all aspects of the self which integrate participation, reflection and
real-life application in order to foster students’ knowledge, skills, personal development and

empowerment to take initiative on what they have learnt.
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Abstract

If we think for a moment what a school means, we shall find a lot of answers, not just what it means to
ourselves, from our perspective, but also at the communal — social level, emotional, economic, among
others. The school is not just the place only to share ideas in social or intellectual ways; it’s a place where
the base or foundation of all our learnings begins. It is where knowledge is formed and firmed. For this set,
transformative competencies emerge in each of the students; and that potential is not created alone, it’s
forged through multiple experiences guided by human values and the support and character of those who
are in charge of transmitting not only knowledge, but also motivation, creativity and support.

There is an abysmal difference in motivating the student to give an informed answer, with real knowledge
in contrast to push for a mechanical resolution. That’s the principlel challenge in this actuality distance,
where all the information is accessed with a click, without social sensibility, values and reasoning. The
goal of education at this moment is to transform itself together with the today, without losing the possibility

of growth and join creation.
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Introduction

There are countless qualitative and quantitative data on education and many governments,
representatives in education, administrative representatives and even parents or people who are
interested in the subject but are not in the field of action, copy and appropriate the information,
perhaps without checking, analyzing whether it will suit their context or not. Due to this,

individual educational policies of each country do not always work out well and even the
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replications with some variants can end in general resource expenditure without meaningful
outcomes.

The above is not entirely wrong, per example (hypothetically speaking) my neighbor had
an idea for a new business and it has been a total success, | have three options: 1. Copy the idea as
it is and assess if it works along the way 2. take the idea, giving it my personal style 3. study the
proposal assess what | have and my future audience, analyze and even make a small launch of the
venture to know the market and decide if works, or if can be changed or added something and
finally work hard considering variants on the way.

Just as in a business, the public is the center and work must be done to maintain and increase
it, in education is the same, what is offered to the student population must be carefully analyzed to
avoid various factors that can spoil the “business”, for example: desertion, lack of motivation,
inequalities in complicated socio-emotional contexts, among others. However, by far the question
will always be: How to go about providing an education that has it all? Need to be innovative,
accessible, current, motivating, creative, dynamics, motives active participation, provides
confidence, etc. In this case the answer is the human factor, specifically the teacher, but not those
who reproduce mechanically be repetition, but rather those who live by their profession and who
propose to provide each of its students a teaching in active values, is where the generation of a
change in education begins.

1) Educational Practices Guided by Universal Human Values

It goes without saying that there are many countries with greater disadvantages according
to regions, but to contextualize the idea, it is enough to think about the disadvantages that arise
from our own field of action and assess what is being done and how it is being done.

When you are immersed in the subject of education, you can come to think that it is enough
to provide support through educational resources, technology, infrastructure and clearly these areas
are fundamental for development, however, a better job can be done when non-tangible tools are
provided such as socio-emotional support, communication, integration, collaboration, flexibility,
creativity, autonomy or critical thinking.

The values themselves are not only respect, responsibility, solidarity, honesty, to mention
a few, values are everything that encompasses them, for example, responsibility integrates

independence, problem solving or teamwork, what surrounds each value as well as the values
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themselves are intangible factors but are clearly reflected in the quality of the person, of the work
presented in the dynamic class of education.

At present a value can be promoted by technological means or by social conscience, but it
IS in practice where it is true functionality lies. It is learned when it is given meaning, the teacher
is the mediator between education based on the curriculum, that undoubtedly should be present
since it is the starting point, and the values in functionality to the work developed in the classroom.
(Fig.1)
Fig. 1. Proposed role in education.
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2) Innovate ldeas to Transform Educational Spaces
The magazine Education for all global monitoring report, 2013/4, mentions: Treaties and laws

worldwide recognize that education is a fundamental human right. In addition, education imparts
knowledge and skills that enable people to extend their full potential, and so it becomes a catalyst
for the achievement of other development goals. (p.22) Education alone has very little chance of
making a radical change, at the global level. The unification of education and how it is transmitted
is the key to starting to assess the needs focused on a reality that is based on each diverse population
group (very varied) and that it urges real and possible changes that are strongly evidenced in order
to gradually carry the message aloud and value the change.

Important factors to be considered by the transmitting agent within the field of action, that is
the classroom, is to provide a positive climate, to raise awareness towards reality, take into
consideration the perspective of the students. Considering that students are active agents and with
the same value within a lesson is what makes education not only participatory and inclusive, but

also identified as quality because the student is not seen with a passive axis that repeats or fills the
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head with abstract concepts, on the contrary, he or she is seen as an active part of the class and it
iS construction.

A future educator at the university is taught about education in general, about origins,
theories related to psychology of thought, that show them how to plan their classes from a sheet
of paper and even about activities that can be used for the development of their functions. But it
is until this moment when everything makes sense and suddenly you might realize that all that you
have learnt was only a small part of everything that awaits them in their development in this
profession. An understanding that we must manage to take learning through different channels and
even resort to new research that gives an idea about what to do, comes gradually. The good thing
is that little by little realize the student learner will know all those answers, and in the most cases
they arise thanks to that coexistence with the student community.

3) Research in the Area of Universal Human Values

We are teachers who motivate the use of universal human values or we are teachers who
demonstrate how to live facing situations with universal human values? Let us analyze for a
moment the difference between the two questions and see clearly the difference that exists in
telling someone to do something and getting that person to do it because have an example and
thereby stimulate an equal or similar reaction.

It is very interesting to analyze that values are developed not only according to the context
in which an individual develops but also depending on the type of forms of cognition, according
the person visualizes their environment and the structure, the behaviors finally corresponds to the
values. (Fig.2)

Fig.2. Cognitive Hierarchy Model Of Human Behavior, adapted from Fulton et al. (1996).
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It has come to be thought the school should only deal with the subject of pedagogical cognition,
forming knowledge and from that base it is possible to create a new one, evolve in the same or
new ideas, and at home children should be educated in values and norms of courtesy showing both
educations as individual worlds.

An education without values is a useless endevour. Education cannot give the appearance of
being good, it has to be really good. In a daily context, it would be if we knew a person with a very
attractive physique but when get a date, there is nothing to talk about and that makes an
uncomfortable environment and also a feeling of vulnerability, without any idea to do in that case;
it is possible to act courteous and get out of the situation or say something inappropriate. Now, for
an example from the classroom. Suppose the teacher has divided the class into two, has given them
to solve the same math problem, where to find the result a conversion of measures is required. In
each group let us suppose there is a member who does not knows how to develop this process, and
group one ignores that student leaving him aside and solves the problem among those who do
master the subject and group two makes the decision to explain step by step to the student who is
struggling with the concept and finally everyone manages to get there to the result, then obviously
we have a more value based group in the second.

The previous one is only a small example of one of the hundreds of functionalities that are
obtained by unifying values with education, where the teaching role is not passive at all.
4) Role of Stakeholders in Developing Education based on Universal Human Values

Education is the work area where varied skills can be developed continuously, where
challenges from other people are taken as their own, where learning is mutual and the effort to
grow and make others grow is every day labor. From an early age, regardless of the country, it is
clear that education is the key in our life within a society that does not offer the same opportunities
and that despite this we have to find a way to make it reach us, to adapt and mold it, to transform
and make it useful in the first instance for us and later towards the common good.

The main stakeholders interested in an inclusive education with opportunities for all and
based on universal human values are the students and teachers, clearly there are external people
who have this present and pending issue, but it is the first two who are in the field of action and
that they should be listened to with changing proposals and contribute to an improvement of the
educational policies of each country. The role is in the classroom, where the experience has to go

further and show the educational edges are strong if it is the objective.
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5) Value Conflicts as Analyst for Learning

Faced with the factors that are most fought in the area of Education and before which
teacher must devise a variety of strategies to solve them when most of their receivers do not have
the resources are: wealth, gender and location. The web side of World Inequality Database on
Education shows real data on how accessible is making the education in the world, taking into
consideration the areas of: location, gender, region, wealth, ethnicity and religion. Extremely
interesting data is reflected that can help to create a global and real idea of the (if it can be called)
educational conflict about the disparity in accessibility.

Specifically, in Costa Rica, the following graph evidence and gives an idea of the country’s
position in the face of the aforementioned factors (in the same way visiting the web side can obtain
the results by regions or individually by the countries of interest) (Fig.3). It is impossible to talk
about challenges in education and ignore the elements mentioned as well as to provide an education
that is based only on the fulfillment of the curriculum.

Fig. 3. Map about Gender, Wealth and Location Disparities in Costa Rica.
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Conclusions

The magazine Education for all global monitoring report, 2013/4, mentions ‘Education
helps people understand democracy, promotes the tolerance and trust that underpin it, and
motivates people to participate in politics. Education also has a vital role in preventing
environmental degradation and limiting the causes and effects of climate change. And it can
empower women to overcome discrimination and assert their rights.” (p.26)

Certainly, education can change the perspective and empower people to take actions and
make a tangible change for themselves and even for a sector of the population, but let us also see
that this change entails tolerance for frustration, commitment, analysis of thought, teamwork,
solidarity, among many others values.

In action is not conceived without a consequence, either negative or positive, just as it is
not conceived to have a changing and current education without having universal human values as
a central theme.

Education transforms lives, but we are the education and all depends on how we educate.
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Abstract

In our quest for managing stress effectively, an inner resource that can help us cope is our own resilience
or our ability to bounce back. Children and young people, as an important developmental group, can
develop resilience through their educational context — the school/college and its closely linked community.
The current paper did a review of papers, which studied how resilience can be built effectively in the
educational environment of students. The findings highlight how a resilient mindset, problem-focused
coping and a multi-dimensional whole-school/college approach that takes into account the cognitive,
individual difference and socio-cultural variables while designing a quality curriculum that focuses on
resilience interventions can facilitate the promotion of resilience in learners. It also underscores the
importance of shaping a healthy teacher-student working alliance in order to achieve the goal of resilience

in students.
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Introduction

Human beings face different kinds of adversities - emotional, physical, and social crises,
such as illness, loss of a loved one, abuse, bullying, and such others. Without emotional stability
and resilient attitude, it is not possible to handle such situations effectively. Resilience can be

defined as “the ability to cope or bounce back after encountering negative events, difficult
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situations, challenges or adversity and to return to almost the same level of emotional well-being.
It is also the capacity to respond adaptively to difficult circumstances and still thrive.” (Cahill et
al., 2015, p. 3). Studies have shown that resilience is an important marker of personal success as it
is associated with many positive outcomes such as optimism, self-efficacy, hard-working attitude,
low deviant behaviours, absence of psychopathology, etc. (Johnson, 2008) (Mukhopadhyay, 2010)
Thus, overall well-being can be a product of resilience.

Humans show immense diversity in how they cope with adversities. One person might
develop psychological disturbances following a traumatic event, another person might face the
same situation with equanimity. Therefore, it is important to create an awareness of those coping
mechanisms that can be introduced systematically in our lives so as to enhance our resilience and
in turn, improve life outcomes, irrespective of personal differences.

One of the vulnerable age groups that experiences stress associated with biological changes
(e.g., puberty), rapidly changing social environments, academic competition and such other
circumstances are children and adolescents. Their vulnerability increases due to their socio-
emotional immaturity in processing the events of their life and also the fact that they are inhabiting
a world today that presents to them phenomena in a dynamic and a rapid manner more than ever
before (e.g., growth of new technology, social media, pandemics, etc.)

A way of introducing some systematic approach to improve resilience in children and
adolescents is to make use of their educational environment. School or college environment can
be altered systematically with the help of the different stakeholders such as the management,
teachers, and others. This environment is conducive to observing long-term changes that result
from positive interventions done towards improving resilience in students. In essence, education
aims at holistic development of a child; therefore, focusing on resilience can facilitate achieving
such a goal. That is why the current paper seeks to examine the research literature that focuses on
how educational environment can help build resilience.

Method

Since many studies have been done on developing resilience in children, there was a need
to synthesize the studies to pave the way for implementing the most effective strategies for
developing resilience in the educational context, based on key research findings. Hence, the current
paper selectively reviewed research papers published from 2007 to the present year, in English

language, based on key words such as ‘resilience’ and how ‘educational institutes’ can promote
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‘resilience among students’ through the google scholar database. The researchers selectively
reviewed only those papers which were full text papers and freely available in google scholar. This
paper is a review of published research findings, based on a variety of studies, such as systematic
review with meta-analysis, narrative reviews, qualitative studies, correlational research,
conceptual papers, a longitudinal survey, and a quasi-experiment.
Results and Discussion

In order to develop resilience-based educational environments, it is necessary to understand
the processes involved in building resilience, strategies that are effective in developing resilience,
those problems that may act as hindrances in developing resilience and what educational
interventions can be implemented not just in school/college environments but also introduced (as
a future step) in teacher-training courses.

Resilient Mindset

The preliminary step towards resilience building should be creating a resilient mindset in
the target intervention group. Mindset is a mental framework that encompasses our assumptions
about ourselves and our social world. It is a lens through which we perceive ourselves, the world
and create attributions. Resilience can be an outcome of the ways in which we perceive situations
adaptively (THE EDUCATION HUB, 2021). Brooks et al. (2012) enlist characteristics of a
resilient mindset, such as setting realistic goals and expectations, self-efficacy, challenge-based
thinking rather than failure-based thinking, using growth-oriented coping, to be aware of strengths
and weaknesses (as areas of improvement), positive self-concept, interpersonal skills, having a
purpose in life and focusing on those aspects of life that are under our control rather than those
that aren’t. They argued that since there is a significant association between resilient mindset,
student engagement and motivation, teachers can reinforce these mindsets in order to create a
school climate that can enhance student resilience guided by their own (resilience-nurturing)
mindsets.

Problem-focused Coping Strategies

In addition to creating a resilient mindset, effective coping strategies must be introduced
through educational environments in order to enhance resilience. Angelkovski, R. (2016) suggests
that problem-focused coping strategies are better than emotion-focused coping strategies since
problem-focused strategies involve a positive orientation and resolving a problem that is the root

cause of stress. In contrast, emotion-focused coping is linked to maladaptive ways of thinking.
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However, Angelkovski (2016) argued that coping strategies can’t be developed by children on
their own; they need mentoring and appropriate classroom opportunities so as to nurture resilience.
Some problem-focused strategies suggested by Angelkovski (2016) are positive peer interactions,
encouraging a sense of belonging through planning the physical classroom, using students’
personal information to plan activities, setting rules and routines in partnership with students,
metacognitive strategies like reflecting on learning, activities designed to knowing strengths and
weaknesses and adapting them to tasks, encouraging independence while allowing them to make
mistakes and supporting them when needed.

Evidence for Effectiveness of Cognitive — Behavioural Interventions

T. Yamamoto et al (2017) showed in a quasi-experiment on elementary school children in
Japan that cognitive-behavioral, socio-emotional learning curriculum based on resilience training
showed a significant effect on their resilience and social support. However, a major limitation of
implementing such programs in the school curriculum is that they can be pushed to the background
as other school activities, like examinations, may take precedence in a hectic academic calendar.
A meta-analysis and systematic review done by Joyce et al (2018) found that there is a moderate
positive effect of resilience interventions, particularly cognitive-behavioral, mindfulness-based
and mixed (CBT and mindfulness) interventions. However, the studies analyzed did not investigate
the impact of adverse situations following resilience interventions, and resilience was only
assessed through self-report measures of resilience.

Implementation of Skill-based, School/College-wide approach

Another systematic review by Fenwick-Smith et al. (2018) on studies done in the primary
school setting that focused on teaching of skills (e.g., coping skills, help-seeking behaviors, etc.)
found long-term positive stress management by students when teacher-led programs were
implemented, irrespective of how long the programs were. Studies have shown that a multi-
dimensional school-wide approach can involve certain steps — 1. Partnering with the school
community 2. Leading the activity across the school, orchestrating a comprehensive approach 3.
Teaching social and emotional skills 4. Supporting those identified to be in need of assistance and
5. Referral for appropriate services (Cahill, et al., 2015, pp. 6 & 7). This approach, in addition to
a good quality socio-emotional curriculum has shown impact on social and emotional skills, low
risky behaviour and improved academic performance of students. Positive student-teacher

relationships improve the chances of help-seeking among students and also facilitate referral to the
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appropriate agencies. (Cahill, et al., 2015). Thus, if a whole-school resilience-based curriculum is
introduced as a part of a wider emphasis on mental health, then it can be effective in countering
issues connected to relegation of resilience training in the face of other academic pressures.

Personal characteristics or Individual differences variables of the intervention target group

While designing interventions, internal factors should also be taken into account. A
correlational study done on female students in higher education by Robbins, Kaye and Catling
(2018) showed that internal factors such as high self-esteem, moderate exposure to stress and low
attachment anxiety could predict high resilience. This implies that in addition to training students
in cognitive coping strategies, resilience training programs should also focus on improving these
internal developmental factors, e.g., encouraging the growth of high self-esteem, so that resilience
can be a successful outcome.

Socio-cultural contexts of students

A longitudinal survey conducted in India showed that in urban areas, resilient students had
higher parental involvement in their academic activities and were aware of their children’s
performance and peer association. In rural tribal areas, a supportive and caring community
nurtured children, which were some of the factors involved in their resilience. (Mukhopadhyay,
2010) This study underscores the importance of ecological factors such as parents and social
community that can be facilitative in inculcating resilience.

Potential hindrances to the development of resilience

Although many protective internal as well as external factors promote resilience, there are
certain internal factors that may undermine resilience about which intervention programs must be
mindful in order to take corrective measures, e.g., mental disengagement, denial, focusing on and
venting emotions, etc. (THE EDUCATION HUB, 2021) There are certain social variables too that
may hinder the development of resilience, particularly, if they had not been factored in while
designing the resilience program. Some of the socio-cultural hindrances comprise not showing
sensitivity to ecological disparities among students, e.g., access to services, or the socio-economic
status of the child’s family, etc. (Ungar, et al., 2014).

Importance of teacher-student relationship in upholding protective factors that support resilience

Morrison and Allen (2007) suggest that educators must recognize that there are personal
characteristics of students that are protective possibilities which can enhance resilience as well as

those that are the risk possibilities that can obstruct resilience. In addition, a firm belief must be
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instilled in their minds that formal interventions have the ability to act as scaffolds for the
reinforcement of resilience-building skills. A qualitative study done in the alternative educational
context in USA showed that students who had emotional and behavioral difficulties believed that
protective factors such as caring teachers, positive and supportive learning environment (based on
behavior management), small teacher-student ratio are important in developing resilience.
(Zolkoski, et al, 2016) Thus, maintaining such protective factors should be the aim of resilience
programs. Teachers, thus, play a key role in resilience development through their interactions with
the students and, therefore, they must focus on protective actions in the learning environment, such
as adopting learner-centered practices, capitalizing on student interests, using role play for social
problem-solving, etc.
Conclusion

Through a literature review, the present paper found that although many intervention
strategies to improve resilience may exist, some of them may be more effective than others.
Research evidence suggests that resilience can be enhanced by firstly, helping students develop a
resilient mindset, secondly, by teaching problem-focused coping strategies in the classroom as a
part of a well-designed curriculum. This curriculum must be implemented at the school/college
level in collaboration with other stake holders such as parents, community members, mental health
workers, and others. This approach must involve scientifically substantiated strategies such as
cognitive-behavioral interventions and mindfulness interventions. The training, at the preliminary
level, should involve, firstly, identifying internal characteristics of students that may act as
protective possibilities or risk factors in developing resilience, and secondly, ascertaining socio-
cultural milieus (e.g., community life, socio-economic status) of the students. Accordingly, the
training should be adapted to different student needs in their specific psychological and socio-
cultural contexts. Teachers should themselves be trained well (e.g., regular refresher workshops,
making resilience training a part of teacher education, etc.) to implement such intervention
programs so that they feel empowered and develop their own resilient mindsets, because, of all the
stakeholders involved in building student resilience, teachers play the most important role in
students’ learning environments.

Lastly, a future prospect of research (implied from the current paper) can be giving short-
term resilience training, particularly, after an acute stressful event has occurred and then evaluating

it in terms of its efficacy in the educational environment of students. Such studies should be carried
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out in rural, urban and tribal parts of India. This is an avenue of research that can explore the

adaptability component in the face of stress across different socio-cultural contexts.
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Abstract

Modern science tells us that spirituality is an inborn faculty. It is a link between the brain, mind,
and body. It exists within all of us, irrespective of our religious, cultural or social preferences. Just as
emotion, temperament, and physical senses are important and fundamental to our makeup so is our spiritual
faculty. The capacity to possess a socially relevant purpose in life by understanding 'self' and by having a
high degree of conscience, compassion and commitment to human values is the crux of Spiritual
Intelligence. Spiritual Intelligence gives us a clear insight and the ability to discriminate and choose
between the right and the wrong life paths. It builds an ability to stay calm and focused in the face of crisis
and chaos and have a more selfless and humane attitude towards others.

Today’s internet connectivity, digital social media, democratization of access to public education
and the development of different forms of private education, is more focused towards technical skills and
employment readiness. This often leads to holistic student development getting neglected. But a sustainable
future requires a better understanding and awareness of the self and of the intersecting identities of others.
Spiritual Intelligence if supported in childhood, prepares the adolescent for critical developmental tasks of
that age and later become a significant resource for health and healing through adult. This paper highlights
the importance of Spiritual Intelligence where understanding one’s personal search for meaning and

purpose connects to a broader understanding of entire communities’ faiths, beliefs and worldviews.

Keywords: Spiritual Intelligence, Wisdom, Holistic Education

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 92


http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com

Importance of Values

Being human is a process of constant self-discovery impacted by culture, the physical
environment, and internal conditions. According to Mr. Henri Bergson “To exist is to change, to
change is to mature and to mature is to create oneself endlessly”

Human Values are the moral compass we adhere to in our daily lives. Every society, every
religion has espoused universal human values like compassion, love, kindness, etc. These form the
basis of Spiritual Intelligence. However, in modern times blind faith is inconsequential. We need
to know the why behind our beliefs. These values would have no substance without intelligence.

Intelligence is the ability to perceive or infer information and to retain it as knowledge to
be applied towards adapted behaviours within an environment or context. With logic, one also
needs conviction in what one believes in, and hence the basis of this conviction must be built on
sound values and wisdom.

All children are born with an innate spirituality and as they grow, they must be educated in
the ways and means to express that spirituality. Their spiritual and religious development should
be nurtured thus enabling them to become whole persons (Grazczonek, 2017). Spiritual faculty
is inborn, fundamental to the human constitution, central in our physiology and psychology.
Spirituality links brain, mind, and body. Natural spirituality exists within human beings,
irrespective of religion or culture just as emotion, temperament, and physical senses. The benefits
of natural spirituality are significant and measurable. Natural spirituality, if supported in
childhood, prepares the adolescent for critical developmental tasks of that age. If supported in
adolescence, natural spirituality deepens and can become a significant resource for health and
healing through adult life. (Miller, 2015) Spiritual quest according to Astin is defined as the
“seeking in us that can lead to a better understanding of who we are, why we are here, and how we
can live a meaningful life”

The instinct of spirituality is deeply imbedded in us. It drives to find meaning and evolve as human
beings. Humans can introspect and search for answers to being. Who am 1? Why are we here?
What is the purpose of our life? This ability to live with greater consciousness or wisdom is
Spiritual Intelligence. A set of skills helps us to grow and navigate through our complex

interdependent world.
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Evolution of Spiritual Intelligence

The idea of Spiritual Intelligence has over recent years garnered a lot of interest for
researchers around the globe. The idea evolved and was inspired by Dr. Howard Gardner’s concept
of multiple intelligences. The theory of multiple intelligences was developed in 1983 by Dr.
Howard Gardner, professor of education at Harvard University. It suggests that there are several
ways people understand and perceive the world. Danah Zohar introduced the term spiritual
intelligence in 1997.

As stated by Danah Zohar, “Computers have high intelligence of a sort, animals show some
degree of emotional intelligence, but only humans have spiritual intelligence - the ability to access
inner knowing and as a result to creatively change the rules, alter situations and question why we
are here. Our Spiritual Intelligence makes the best use of our intelligence quotient and emotional
quotient. Spiritual Intelligence is what makes us uniquely human (body, mind, and spirit integrated
as one)”. Spiritual Intelligence, gives us a clear insight and the ability to discriminate and choose
between the right and the wrong, between true and false, and between good and bad.

While conventional religion is a set of beliefs, rules, and guidelines imposed from the
external environment, Spiritual Intelligence is the intelligence that rests internally and if used,
provides us that wisdom that is beyond any ego and which recognizes the existing values and
empowers us with creativity to discover even new values. Spiritual Intelligence is not a package
of beliefs but a process of personal insight and experience.

According to Vaughan F., ‘Spiritual intelligence opens the heart, illuminates the mind, and
inspires the soul, connecting the individual human psyche to the underlying ground of being.
Spiritual intelligence can be developed with practice and can help a person distinguish reality from
illusion. It may be expressed in any culture as love, wisdom, and service.’

Spiritual intelligence helps compare various life paths. It is our ultimate intelligence. Spiritual
intelligence allows humans to be creative. It fills us with compassion, empathy, and
understanding. It builds an ability to stay calm and focused in the face of crisis and chaos and have
a more selfless and humane attitude towards others.

Spiritual Intelligence Research Interests

Since then and over the past twenty — twenty-five years, Spiritual Intelligence and its impact have

been a constant subject of research. Some of the research done on Spiritual Intelligence —
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King. D.B (2008) developed a definition, model, and scale to measure Spiritual
Intelligence. Beginning with an over-inclusive 84-item Spiritual Intelligence Self-Report
Inventory (SISRI) reduced it to a 39-item scale after his study. According to both intelligence
criteria and current psychometric standards, his findings validate the proposed model and measure
of spiritual intelligence. His findings offer a glimpse of spiritual intelligence based on normal,
average individuals, which is a highly valid strategy for intelligence research.

Smartt. M.J. (2014) conducted a non-experimental, correlational quantitative research
study on the relationship of spiritual intelligence to the achievement of secondary students. The
results of this study showed that there was no statistical relationship between Sl and achievement.
Perhaps the reality was that academic arenas have closed the door on anything spiritual since
anything that pertained to the term spiritual had been criticised and depreciated for long, the
researcher felt that society has come to feel that there no place for spiritual in schools. Perhaps the
most alarming fact was the implication of an educational bias that discouraged acquisition of
religious values on the pretext that it would negatively impact intellectual status.

Mahasneh. A.M, et.al. (2015) studied the relationship between spiritual intelligence and
personality traits among Jordanian university students. The most important finding that can be
drawn from their study was that a positive and statistically significant relationship exists between
spiritual intelligence dimensions (critical existential thinking, personal meaning production,
transcendental awareness, and conscious state expansion) and personality traits (neuroticism,
extraversion, openness to experience, agreeableness, and conscientiousness).

Madhumathi. C and Suparna. D (2017) presented a research paper to study the Spiritual
Intelligence among secondary school students with respect to gender and school management. The
findings reveal that girls have higher spiritual intelligence than boys. They believed the numerous
incidents of crimes and violence among adolescents especially boys between the ages 13-18 years
might be due to the lack of understanding about the value of life, about the intrinsic worth of fellow
being, having the wrong perspective of life, insensitivity to morality and some extent the influence
of media, including television, internet and entertainment industry among adolescents. It could
also be due to the lack of wise counsel from their parents, teachers, and significant others. The
researchers concluded that moral and spiritual values should be addressed and nurtured among

students in educational institutions for the holistic development of individuals
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Current Scenario & the Education System
The current state of society exposes the lack of cognizance of spiritual intelligence.

In the life of an individual of current times, there is a dramatic increase in cultural and
religious prejudices, violence (including shooting in schools), terrorism, drug abuse, wars, internal
conflicts and even intra-family conflicts. Current patterns of economic growth, coupled with
demographic growth and urbanization, are not only depleting non-renewable natural resources and
polluting the environment, causing irreversible ecological damage and climate change but also
increasing the stress level in the life of individuals in pursuit of material wealth and material
pleasures including technology devices. Over focus on self and consumerism has added a menace
of corruption.

Though the Indian literacy rate has grown to 74% (2011 Census figure) more and more
teenagers seem to be addicted to alcohol, tobacco, cannabis, heroin, inhalants and injectable
substances. There has been an increase in the number of young educated minds finding themselves
on the wrong side of the law. These patterns raise questions for education in its capacity to shape
values and attitudes for living together.

An abstract written by Elisa Rizzo for the study of Education and Crime in India points out
that an expansion in education, lowering the cost of access to schooling, or an increase of the
productivity of the education system more and better schools or better teaching, are elective
policies to deter crime only in the short run. In the end crime increases in every scenario.
Accordingly ensuring wider access to education while is the first step to make school a tool of
crime reduction. Investing in the quality of education is important for the long run.

‘Effective education policies focus on the development of the whole person in making
meaningful connections between the social life-world within an organization and the psyche life-
world within themselves by building an environment within which individuals and groups are
encouraged to share visions, goals, and values (Thompson, 2004).

The Question that arises — Is the current school education system developing the spiritual
intelligence of students for their emotional, temperamental and physical development to manage
the vagaries (various situations) of grown-up life in modern times and to help them to be better
adjusted in schools and to deal with the stress? If schools do not cultivate the Spiritual Intelligence
of children as part of their search for goals and careers, the students will make their decisions based

on external pressures. Denied the guidance to penetrate beyond the surface, students will access
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only what is superficial and obnoxious. Unfortunately, the present education system in India, with
its curricula and pedagogy, has less to offer by way of civic learning and democratic engagement
that shapes good citizens out of men and women. This is not to say that there are no goals for
education nor that the education policy doesn’t talk of national integration, equality and the
development of a common culture. Most of the educational institutions' mission statements claim
a commitment to values-based outcomes like character, social responsibility and citizenship, and
thus the administrators and faculty at these institutions are accountable to students’ development
in these areas. But sadly all these have only remained on the periphery of learning in school and
higher education.

According to Vaughan (2002), ‘refining any form of intelligence requires training and
discipline and spiritual intelligence is no exception. The school must deliberately create a web of
activities that moves the school progressively toward achieving organizational goals aligned with
the emerging vision of 21%-century schools’. Education can contribute to the more challenging
task of transforming our mindset and our worldview. Education is central to developing the
capabilities required to expand the opportunities people need to lead meaningful lives in equal
dignity. A renewed vision of education should include developing critical thinking, independent
judgment and debate.

Cognitive development is no more the sole purpose of schools, these days teachers should
understand that each student is a bundle of thoughts, emotions, beliefs, family, culture, economics
and of course, spirituality. Students are always filled with wonder, worry, curiosity, fear, and
excitement. Schools should create opportunities for children to introspect, be able to express their
thoughts freely, share and have an open mind to accept the beliefs of others. Schools should create
an environment where children not only express themselves freely but also respect other's feelings
and values. They should develop the wisdom for exploring lives that depict an example of qualities
that are universally valued, raising awareness of the impact caused by unkind behaviour,
experiencing and valuing the natural world and their role in it.

The work of the future requires much more than technical skill; it demands self-awareness and an
understanding of people is intersecting identities to make sense of and address issues contributing
to war, corruption, and systemic poverty.

In a culture where the pace of student life and the influence of technology are

overwhelming, offering places for reflection, prayer, and interfaith dialogue is a reasonable first
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step toward inviting students to listen to their lives in new ways. Providing opportunities in the
physical environment to invite engagement in spiritual life sends an almost audible voice
welcoming students to explore this dimension. To live up to its duty to serve the nation, the
education community must rise to the task of educating students holistically so they may unite
heart with head to solve the intransigent problems that plague our world. The pendulum must be
held firmly in the middle, where understanding one’s search for meaning and purpose connects to
a broader understanding of entire communities’ faiths, beliefs and worldviews (Small).
Role of Educators
Some ways through which schools can promote Spiritual intelligence:

Storytelling can make children makes sense of their lives and internalize values. Poetry can
help nurture children’s imagination and help them to see the world from different perspectives.

Creative subjects offer children different, reflective ways of making sense of their
experiences, giving students opportunities to express themselves and learning to work together.
Enacting different characters can help them experience what it is like to feel, or be, someone else.

Science is observing the world by watching, listening, observing, and recording. It is
curiosity in thoughtful action about the world and how it behaves. Teaching science can help
children to observe, recognize patterns and relationships, experience the mystery of space and the
natural world, and ask fundamental questions about the start and ending of life.
In Math’s, the exploration of pattern, or ideas like infinity, encourage consideration of the bigger
picture and the mysterious.

In History or Geography, empathizing with people from other times and cultures is vital in
understanding who we are and how we fit in.

Overall, build such educational processes that instill moral standards to create more civil
and democratic societies.

If our goal as educators is to create places at the table for all to ask, share, question, and
ponder, one must focus on the commonality of questions that all who seek may ask,

Ll “What do I believe?

. Who am 1?

" What is a good life?

" What is my life’s purpose?”
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Conclusion
Spiritual Intelligence is the conduit through which our deeply ingrained UV can manifest
them. As educators then our goal should also be to nurture and strengthen the core values by
allowing ways in which students can give expression to further develop spiritual intelligence. Let
us build a society where every child gets an opportunity to constantly work on sharpening his
Spiritual Intelligence, can make a distinction between good or bad, right or wrong, greed or
satisfaction, conflict and peace, prejudice and justice.
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Abstract

The COVID19 pandemic declared in 2019 brought about a standstill to the running lifeline of relationship
and psychological well-being. Education sector the teachers and students had to adopt and adapt the online
mode to keep the 3C’s (Communication, collaboration and cooperation) uninterrupted. The paper analyses
an educational institutional Bombay Teachers’ Training College attempts to keep the channels of 3C’s and
stay connected with all in an online space through social media. Social media is transforming the way
organizations communicate due to its cost-effectiveness and effective tool for communication. Social Media
played a major role in networking with the community. The institution has conducted 100+ webinars by
collaborating and maintaining the channels of communication open. Through collaborations with various
organizations, the institution transmitted the values of Gender Equality, Gender Sensitisation, Social and
Emotional Wellbeing, Promoting equality in early years, learner connection with technology, building
bridges of connection, ennobling human spirit, maintaining integrity by disproving lies and upholding truth

by testing and Inner Peace and tranquility.
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Introduction

People’s actions are guided by human values and ethics. They are intricately linked with the basic
character of an individual. These human universal values reflect mental, spiritual, emotional and
psychological well-being. Communication,_collaboration, and cooperation (3C’s) are the building

stones of relationship which maintains the lifeline of the society working.
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The COVID19 pandemic declared in 2019 brought about a standstill to these running lifelines.
Colleges and universities were closed down and a lockdown was imposed worldwide. The
lockdown and break in the 3C have created a void in society. Different sectors especially the
education sector saw a 3600 turnaround. Education sector the teachers and students had to adopt
and adapt the online mode to keep the 3C’s uninterrupted.

The paper analyses an educational institutional Bombay Teachers’ Training College
attempts to keep the channels of 3C’s and stay connected with all in an online space. The online
space in education became the channel to communicate, collaborate and cooperate .. This was not
limited to the internal space but rather extended beyond it.

Realising the importance of 3C’s, Bombay Teachers’ Training College took to the social
media as a vehicle to socialize and communicate. The institution discerned the importance of its
institutional value of lifelong learning and team spirit. It took to promoting the universal values of
humanity by opening up the channels of communication, collaboration, and cooperation. The
institution has so far conducted more than 130 educational webinars which has led to opening its
doors of 3C’s. The reach was not only locally but it spread across the globe.

Social Media is a term used for communication through web-based or mobile-based
mediums. .social media like facebook, twitter, orkut etc are extensively used for communication
in this modern era. Social media is transforming the way organizations communicate due to its
cost-effectiveness and effective tool for communication. Many organizations using social media
to build their brand ((Dowerah Baruah, 2012) Teachers are using more of electronic gadgets and
it has been observed that the professional development of teachers is transformed due to the
evolution of the internet and social media (Van Bommel & Liljekvist, n.d.) Social media is a
powerful tool that can be used to spread awareness of infectious diseases because of its speed, low
cost, and effectiveness in delivering the information to the target population. Mass-scale education
campaigns can be organized through social media. (Madhumathi et al., 2021) “teacher candidates
build professional learning networks by interacting with other educators on Twitter, they can
continue to build upon these relationships and knowledge bases to grow in their craft.”(Krutka et
al., 2017)

These 130 webinars have brought to the forefront and made us realize the importance of

universal human values. It also brought into the limelight that human values are not confined to
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the physical spaces but the online space can also be a mode to realize the human values. Some of
the values we achieved through the online educational space are:

Generosity: Although money is called the lifeblood of any institution, the college believed in
giving good things to others freely and abundantly. This giving was not in terms of money but the
sharing of time, knowledge, and skills. None of the webinars called for registration or participation
fees. The institution willingly and cheerfully conducted various programs for the well-being of
teachers, students, and the public.

Collaboration with ISHA foundation for Yoga

Collaboration with Kaivalyadham for Yoga

Webinar on Mindfulness

Nutrition and Its importance: Bio logistics Arranged webinars with doctors, ophthalmologists,
homeopathy etc..

Patriotism: The institutional feeling of patriotism with a willingness to serve was showcased by
virtually celebrating the Independence Day, National Online Seminar commemorating 400th
Prakash Purab of the Ninth Sikh Guru, Sri Guru Teg Bahadur Ji, Day of Love and Oneness where
institutions of HSNC Board showcased the culture of India and other countries.

Foresight: BTTC took into consideration the consequences of its action and thinking. The
institution was mindful of the past and conscious of the future. The need for communicating to the
larger population was the foresight of our leader which helped us in pooling the resources
available.

Industriousness: BTTC’s professionalism and zeal to work took shape immediately after the
lockdown declaration. While the institutions pondered what to do, our institution opened up its
channels of collaboration with institutions not only from sister colleges like KC, MMK, CHM,
Law College but extending beyond the periphery of India. It took the virtual shape of the Refresher
Course of UGC HRDC, University of Mumbai, and other webinars.

The aim of the paper is to analyze how social media can be an effective tool for furthering the
3C’s.

Objectives of the study: The main objectives of the paper are —

(i) To analyze the impact of Social Media in terms of universal human values internalized and

promoted during the covid lockdown period
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(if) To assess the usefulness of social media as a tool of communication, collaboration, and
cooperation
(iii) To assess the potential of social media as a tool for technology-enabled connections for the
outreach
Methodology: The study is basically a qualitative analysis of the use of social media as a tool of
effective communication, collaboration, and cooperation.
The interpretive paradigm was used for the present study. The researchers have interpreted the
usefulness of the social media of BTTC by analyzing the insights of the BTTC social media
channels. The area that has been selected for the present study is webinars conducted by Bombay
Teachers’ Training College during the period from April 2020 to Feb 2021.
Bombay Teachers Training College during the above-mentioned period organized 100+ webinars
for its stakeholders from school level to higher education. These webinars include professional
development of teachers, general awareness program, health betterment activities, promoting
culture, promoting international collaboration, gender issues, enhancing skill sets etc.
Figure 1: Community Reach of BTTC Channels
Period Selected from April 1% 2020 to 26" Feb 2021
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Figure 2: Total Views and Comments reflecting communication

In the selected period, your channel got 237,853 views

Views Waich time (hours) Subecribers Your estimated revenw
237.9K 48.8K +6.9K =
b
il
|NL [
|I| ‘ | A
_| l b | I\'_I' N oS B N VP —
B8 0 OO «a a B8« 0 8 & 80 o8

Total views of 237,853 showcase the communication power that social media has. The views
indicate how the channel of communication was utilized to interact and keep maintain the healthy
two-way process. Two way process was in terms of resource persons presentation and activities
which reciprocated the viewers interaction through their comments, participation in the activities.

Table 1: Number of comments

Com-ments
Date ad-ded Likes
2020-04 0 1
2020-05 48569 5790
2020-06 41870 6461
2020-07 12228 2669
2020-08 266 79
2020-09 55 28
2020-10 1369 183
2020-11 2195 332
2020-12 6 79
2021-01 16 133
2021-02 21 249

Feedback can be taken from the data and institution can improve by analyzing each comment after

the event the online Community constantly was engaged during each webinar
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Table 2: Beyond boundary communication

Watch time Watch time

Geo-graphy Sub-scribers Views (hours) Geo-graphy Sub-scribers Views (hours)
Total 6907 237860 48784.5546 FR 0 10 0.1447
IN 5237 222130 46068.633 GB 0 150 5.2901
PH 22 1884 124.7872 HK 0 14 7.6363
AE 0 96 14.1404 ID 0 440 27.2674
AU 0 221 12.7277 1Q 0 70 3.7867
BD 0 210 8.2856 IT 0 13 1.3429
BR 0 14 0.2798 JP 0 12 0.782
BW 0 39 7.6164 KE 0 10 1.4878
CA 0 38 28.1161 KR 0 43 7.6316
DE 0 17 3.2231 KW 0 88 21.086
EG 0 19 0.9755 LB 0 15 0.427
LK 0 21 1.7787 NL 0 11 1.4871
MX 0 24 0.6581 NP 0 122 3.7463
MY 0 168 20.3117 NZ 0 14 0.1522
MZ 0 10 0.1833 PK 0 330 16.9714
NG 0 22 0.6164 RU 0 60 50.4717

SA 0 156 22.1358

The analytics reveals no major subscribers outside India but it indicates that the communication in

terms of watching the webinar, interacting etc has been beyond the Indian boundaries.

Figure 3: Gender Wise viewership

iewers Gender

View-er gender  Views (%)

Fe-male 61.88

Male 38.12

Male

Gender wise communication indicates that the majority of the viewers were females.
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Figure 4: Age wise viewership

Views (%) vs Viewer age

View-er age Views (%) 0

13-17 years 0.38

18-24 years 10.9 )

25-34 years 34.59 E “

35-44 years 34.86 T

45-54 years 15.99

55_64 years 29 TR ma my oww ey ws e

65+ years 0.38 o

The analytics indicate that the webinars

communicated and appealed more to viewers from the age group of 25 to 34 years with 34.59%
and 35 to 44 years with 34.86%.

Figure 5: Monthly views and watch time

Watch time
Date Views (hours) Monthly data of views and watch time
2021-02 5039 647.8878 o T e
2021-01 4539 504.8817
2020-12 2408 427.6111 w00
2020-11 10857  1901.1905 o
2020-10 5789 998.7214
2020-09 1963 139.8906 200
2020-08 4270 367.4991 .
2020-07 52037  7795.0587 P
2020-06 78316  15885.0306
2020-05 72630  20116.7136
2020-04 12 0.0695
Total 237860  48784.5546

The viewership was higher when only our institution started webinar at the beginning of lockdown

in the months of May, June and July.
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Table 3: Subscription Source

Sub-scribers  Sub-scribers

Sub-scrip-tion source Sub-scribers gained lost
Total 6907 7899 992
Your You-Tube chan-nel 3618 3996 378
You-Tube watch-page 2191 2458 267
You-Tube search 1079 1122 43
Oth-er 163 285 122
In-ter-act-ive fea-tures 18 18 0
You-Tube Home -2 11 13
Closed ac-counts -22 3 25
Sub-scrip-tions feed -32 3 35
Sub-scrip-tions chan-nel
list -106 3 109

The viewers connected with the institution by subscribing to BTTC Official YouTube Channel
which reveals that the expanding of educational spaces and communication was kept open and
flowing from both the ends.

Table 4: Views by device

Device type Views  Watch time (hours)

Total 237860 48784.5546
Mo-bile phone 194372 31257.5352
Com-puter 38866 16080.5713
Tab-let 3058 898.89
TV 949 364.7332
Game con-sole 31 3.9301

The connection was maintained majorly with mobile technology indicating that although the

lockdown was imposed but viewers used their mobile phones to keep communication going.
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Figure 6: Top 10 Videos on Youtube Channel of BTTC

Your top videos in this period

Everage views dur-
Video ation Wews

e BTTC Sezsion 1 - Inauguration & Intreduction to Qualitative Research - 15t June, 16:41

= (22.1%) 13,736
Al 1 Jun 2020 -

BTTC Session 1 and Session 2 - Session 2 - Introduction to Educational Research 1717 (234%) 12870
12 May 2020 T o
Session 3 - Grounded Theory Design - 2nd June 1309 (24.5%) 0053
2 Jun 2020 - : o
BTTC - Session 7 - Case Study Research - 4th June, 2020 1136 [18.0%) 0035
4 Jun 020

BTTC session 4 - Development of Tools - 13th May, 2020 1607 [20.5%) 8033
13 May 2020

Digital Content Creation for Social Media - BTTC 1049 (107 7176
E Jud 2020

BTTC - Session 5 - Content Analysis - 3rd June, 2020 1706 (73.8%) 707
3 Jun 2020 . e
BTTC - Session 3 - Critical View of Quantitative Research - 12th May, 2020 1470 (16.3%) 6680
12 May 2020 T o
BTTC session 2 - Preparing & Qualitative Reseanch Proposal - 1st June, 2020 11:36 (1Z8%) 6,637
1 Jun 3020 2 03
BTTC Session 11 - Academic wnting - 16th May, 2020 1714 (11.2%) 5433
18 May 2020 ' :

The top videos indicate that the viewers wanted the communication and connection growing in the

area of research.
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Table 5: International and National Collaboration, Communication and Cooperation

Nature and Title of the Collaborating Institutions

Webinar

Values spread

2 Days International
Conference on Gender
Mainstreaming: Global
Perspectives

6 days International online
Workshop series on Social
and Emotional Learning
(SEL)

Faculty Development
Program on Training
Teachers for Artificial
Intelligence in Schools

Preparing for Inclusive
Classroom

Digital Content Creation
for Social Media

Knowledge Generation in
Education during
COVID19 Pandemic

Qualitative Research

Offerings in Challenging
Times

International FDP on Social
Construction of Gender

Department of Women’s Studies, University of
Calicut

Faculty of Humanities, University of
Johannesburg

Asian- African Association For Women, Gender
and Sexuality

Association for the Schools of Social Work in
Africa

Samanta Education India
K C College
Aatman Academy

Machine Intelligence Research Labs, USA

Aatman Academy

Thadomal Shahani Engineering College

Department of Education, University of
Mumbai

Department of Education, University of
Mumbai

Isha Foundation

Nari Gursahani Law College

Gender Equality
Gender
Sensitisation

Social and
Emotional
Wellbeing
Promoting equality
in early years

Learner connection
with technology

All are equal

Building bridges of
connection through
social media

Ennobles the
human spirit

Maintains integrity
by disproving lies
and upholding truth
by testing

Inner Peace and
tranquility

Gender Equality
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Findings of the study:

1. Social Media played a major role in networking with the community.

2. YouTube channel along with other technology helped the institution to collaborate with experts
from different fields.

3. Integrating many tools as possible with YouTube (feedback link, streaming live using the
zoom, etc...)

4. The Analysis of YouTube shows that it is an effective medium of communication to develop
collaboration and cooperation.

5. Significance of using social media

Social media is free

Social Media helped in building the Brand Name of the Institution

Real-time feedback and two-way conversation is possible through comments and feedback

Views after the event helped more subscribers of the channel

More reach both national and international

Connecting with community
Conclusion:

Social media transformed education all over the world. Ability to create a community of
people who are loyal to your brand (here Institution) and foster this relationship of the social
network of teacher community with all the stakeholders makes its perfect tool for teaching-learning
purposes. Social media presence has become a necessity even for an educational institution. It
helps to build your online community. There are various ways one can take benefit of Social media.
Working on interaction and making fruitful engagement any institution can create its own online
community with the presence of Social media.
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Abstract

This article reveals the current situation and problems of Universal Inclusive Education in
Armenia. In 2012, the Minister of education and science of the RA announced that there would not exist
anymore schools, which would provide or would not provide inclusive Education. That means that thaub
to 2025 all school in Armenia will provide Universal Inclusive education, be accessible for all children.
The basis of Universal inclusive education policy is child-centered education. It considers assessment of
individual needs and promotion of active participation in the educational process of every child.
Multidisciplinary team’s building is the compound part of the method, which consists of specialists who
support the educational process: teacher, special educator, psychologist, speech therapist, the team
coordinator, and, of Course, the parents. Armenia announces universal inclusive education as a guarantee
of provision of Educational right of every child. The policy of inclusive education is aimed at provision of
accessibility, possibility of equal participation and quality of education of each child.

Universal Inclusive education will give an opportunity to build human healthy and equal

Relationships.
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Children with special educational needs are the most vulnerable in the society who have

lots of problems of independent adaptation in the environment. The researches show that many
specialists think that children with special educational needs will need “special skills” for
education. Along with this, they need assistive technologies and specialist support: special
educators, speech therapists, occupational therapists and other. We should provide an opportunity
to improve the quality of teaching, students’ achievements, including children who remain out of

educational process and have poor educational performance.
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The unfriednly attitude to children with special needs is embedded very deeply. Reasons
for this are the lack of knowledge about people with special needs, experience of liviing next to
them. It is a hard and long process to change these steretypes developed due to the mentionned
reasons. However, the experience proves that children who are raised up in friendly settings accept
the reality as it is than adults. Cildren are our future parents, teachers, lawers and politicians. If
children with special needs go to the same school with their peers and discrimination free attitute
to these children will develop. As a result, the future citizens will have conscious that people with
special needs are equal members of society. This is very importat human values in education.

Universal Inclusive education provides an opportunity to families of children with special
needs and adults with special needs to break, helps them come out of the shadow, be self-confident
expressing own opinion, build own future and become equal member of society. This is a very real
issue as a great number of countries are adopting the path of inclusive education with
comparatively lower budgets and a smaller capacity of technical means.

The beginning of the first steps in inclusive education in Armenia was 2001. The main
achievement was the provision of changing the ideology in the society and, as a result, accessible
education. Now in Armenia, nearly all schools are officially considered as schools that provide
inclusive education the number of individuals living in Armenia who are under 18 and have
disabilites is 8016.

Universal inclusive education is provision of the result defined by the state educational
criteria and maximum participation in educational process of all children, includin children with
special needs. The basis of inclusive education policy is chid-centered education. It considers
assessment of indiidual needs and promotion of active participation in the educatinal process of
every child. Multidischiplinary team’s bulding is the compound part of the method which consists
of specialists who support the educational process: teacher, special educator, psychologist, speech
therapist, the team coordinator, and, of course, the parents. The team assesses the child’s eductinal
needs, find out the medical and social those needs which directly impact on the child’s ducation.
After, the child’s individual educational plan is developmed aimed at the improvement of the
child’s need. So, the methods gives an opportunity to organize the education of a child with special
needs in the same mainstream class with peers- with an individual plan, if necessary- with a special

program.
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Armenia announces Universal inclusive education as a guarantee of provision of
educational right of every child as a universal human value. The policy of iniclusive education is
aimed at provision of accessibility, possibility of equal participation and quality of education of
each child. Universal inclusive education will give an opportunity to build human healthy and
equal relationships.

Armenia has adopted the policy of Universal inclusive education, however there many
challenges to be addressed. This program will give an opportunity in inclusive education to pass
from jointly organized education to quality educational approaches through development of equal
opportunities for all in Armenia. The state structures must review the regulations on inclusive
education eliminating application all kind of discriminative approach in educational process and
out of it. Every kind of initiatives concerning the reforms in inclusive education should be
elaborated in societal open and transparent settings. The results should be presented in public
discussions where state, non-governmental and international organizations are involved.

The attention of NGOs and international organizations should be directed to development
of appropriate dispositions, attitudes towards people with disabilities. The administrations of
schools should also locally initiate this kind of activities organizing everyday activities with
students with special needs and their parents. Each country will naturally choose its own way of
reforming schools. This will depend on the country's economic, social and political development.
However all the countries acknowledge today the irrefutable truth: the successful development of
the community depends on the education of its members, so-called “human resources”. Modern
life shows that only a highly educated society can play leading role in economic, social and cultural
development. This is shown by research on the development of highly educated nations.

Historical experience forced many countries to make education free, accessible and
compulsory. This was one reason for the appearance of such charters, as Universal Declaration of
Human Rights (1948), Declaration of Children's Rights (1959), Convention on Children's Rights
(1989). These documents speak not only about the universal right of every human being to receive
an effective education but also about the creation for everyone of the conditions for a continuous
educational experience. These are the universal human values of our time in the field of education.
The world history of education is something like a "round table". Prominent "minds" of all times
and all peoples conducted their conversations at this "table" in the course of the whole history of

humanity, they shared their painful search, listened to wise thoughts of their neighbours, argued
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with them, proved their rightness, defended their hopes, that are the hopes of the humanity, that
are the universal human values.

Every child should feel to be an equal member of society. The Universal inclusive
education should be based on real meaning and experience. The Universal Inclusive education
means total inclusion of children of all kinds of special needs. My professional goals are related to
promotion of development of inclusive education by awareness raising and attitude changing.
However, inclusion does not begin and end with inclusive schools. As | work in higher education,
| see that a very small number of young people with disabilities have a chance to acquire higher
education or continue their independent path after school. This means that as my professional goals
| envision not only promotion of the concept of equal educational rights in schools but in higher
education, too.
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Abstract

Traditional human values such as strong family relationships, respect for elders, compassion and
empathy have been stressed upon from ancient times. Harmony, peace, and unity have long been part
of every spiritual discourse, and its necessity and relevance is universally acknowledged and
understood, especially in the present social situation. Human value crisis is, nevertheless, a well-known
truth in today's modern society. So now is the moment to investigate the need and significance of
universal human values in the lives of individuals and society. Moral values can be nurtured in
individuals, right from their student age. Some people regard human values as part of Soft Skills that
are critical for the development of one’s personality and raising the employability prospects. Being
successful necessitates acquiring not only technical and professional abilities, but also the acquisition
of soft skills and life skills, which are just as crucial if not more. The existing educational system appears
to be more concerned with transfer of academic knowledge or finishing syllabi rather than with
developing students' competencies and assisting them in becoming capable Indians of the future and
true global citizens. Students must first develop their own moral capabilities and skills, in addition to
their academic qualities, in order to bring about constructive change in society. The Bahd’i Academy’s
programme of “Education in Universal Human Values” and other specialized courses for teachers
and students of higher academic Institutions, have tried to bridge this void through educational
programmes that are at once secular, universally relevant and have special emphasis on building moral
capabilities and life skills. This paper discusses the programmes which are conducted by the Bah&'i
Academy for teachers and students of higher academic institutions, a programme that was initiated in
year 2000.

Key Words: Universal Human values, Soft skills, Professional competence, capability building
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Introduction:

In the modern educational system knowledge is provided solely through various courses in
different streams be it technical, medical, arts, commerce, science, etc. and their associated
subjects. Success is defined as providing students with scientific and technical information
rather than creating human beings with a strong understanding of excellent human values in

addition to their academic capabilities (Kode, 2012). The primary concern of the educational
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system today is imparting education in order to meet the growing need for human resources.
Students are also expected to have the necessary soft skills to succeed in today's challenging
world. Human capital development is thus considered to be so crucial to take the nation
forward. According to studies conducted by Stanford Research Institute and Carnegie Mellon
Foundation among Fortune 500 CEOs, people skills account for 85% of long-term employment
success, whereas technical skills account for only 15% ( Carnegie foundation, 2021).

A person with strong values and soft skills may turn problems into opportunities and deal with
bad situations in a more productive and effective manner. A nation's strength heavily depends
on its citizens' ability to be intelligent and skilled. Students' critical ability to discriminate
between good and bad, or between what is valuable and what is superficial in life, can only be
cultivated through a competent educational system which should help individuals gain a better
awareness of themselves and the world around them, which is a requirement for success
(Kumar, 2009).

Therefore to develop competent and successful human capital it is necessary to provide
education in Universal Human Values along with the regular academic education. The actual
foundation of absorbing universal human values is viewed to be developing the appropriate
understanding of oneself and the world around through self-exploration and realization of the
underlying co-existence and harmony at all levels of life. This will broaden student’s world-
view and will have an impact their holistic development, which is the primary goal of value
education (Gaur, 2010).

There is a fast decline in morality all over the globe. The transformation of a person and society
cannot be accomplished except through a comprehensive education system to produce
significant human capital and educated students to contribute to nation building (Kalianna,
2010).

Why are Human Values and Soft Skills Important?

Value education is very important for students from all disciplines, at both the undergraduate
and post-graduate levels. It is critical for students to comprehend the impact of their chosen
profession on society as a whole in a larger social and human context. The development of
good human beings, a band of honorable as well as socially responsible professionals, and
finally the construction of a good society will be made possible by imparting education in
Universal Human Values which is crucial for students in professional and technical courses
at the undergraduate and postgraduate levels ( Kar, 2012).

At the level of students with high aspirations, value education aims to make them realize that

technical skills and human values are inseparable. The belief that their work can make a
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significant positive difference in other people's lives and in society can inspire students to ace
their examinations and join the rank of change-makers. As a result, it is the responsibility of
educational institutions to nurture in students the high ideals and integrity with which they must
work now and in the future. In today's job scenario, which is getting increasingly competitive
in many professions, candidates for jobs must have a "winning edge" that separates them from
other applicants with similar qualifications in order to succeed. While existing academic
courses provide students with professional skills, there is a lack of emotional and social
development, and students adopt a materialistic attitude towards life (Gupta 2016).

Human development, capacity building, and progress are all dependent on higher education
that must be widely available and delivered in a variety of contexts for any society to progress
economically, socially, politically, culturally, and technically. Hence the AICTE's initiative to
introduce UHV courses in higher education is a positive step forward, as it emphasizes the need
of a well-structured curriculum that promotes natural acceptance. UHV began as a course to
incorporate engineering students into the enormous body of Indian technocrats who would
contribute to national development while retaining values at the core of all technical endeavors.
Over time, it became clear that the essential content of UHV should be taught to all students,
as the mindless pursuit of materialism was having an impact on students' lives and choices in
all academic fields. AICTE initiated a series of faculty training workshops with this goal in
mind, and the results were fruitful in terms of unlearning and relearning about the underlying
purpose of education ( Minu, 2021).

According to a study in Europe and Russia, a cross-cultural comparative analysis of universal
human values was conducted and concluded that Universal Human Values had the capacity
to make human life meaningful. It also concluded that the globalization process necessitated
making contacts, sharing customs, opinions, and attitudes ( Kostinaa, 2015). Attitudes in turn
are dependent upon the human values at personal and collective levels.

It therefore seems necessary to impart the education in Universal Human Values right from the
school, and the teachers at all levels of education should be trained to impart this education
effectively. The decline of ethical ideals in schools that are concerned only with academic
outputs is likely to result in unethical persons with high rates of professional success, a threat
that is worse than having no education at all. The study also discovered a link between ethical
deterioration and an individual's personal and social life in terms of nuclear families, broken
marriages, and fewer social interactions, all of which contribute to loneliness. This can be

prevented by giving education that is based on values (Parihar and Sharma, 2018).
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In today's crisis-driven times, the United Nations Educational, Scientific, and Cultural
Organization's (2005) framework for teacher education emphasized on the need of peace/value
education at all levels of education and the responsibility of teachers in instilling universal
human values. It goes on to say that in order to carry out value education, the idea must be
defined, the curriculum and pedagogy must be established, and a management structure must
be planned and developed for the implementation of universal human value education in
schools, colleges, and universities.

This paper presents a case study of the work carried out by Bah&'i Academy in Universal
Human Values.

Baha'i Academy’s programmes in Universal Human Values:

The Bah&'i Academy is an educational institution engaged in research and action in the field of
Value Education for institutions of higher learning. The Academy is a recognized institution
of Shivaji University (“A++” Grade re-accredited by NAAC, 2021, With CGPA-3.52). The
vision of the Academy is “To reach out to youth in India to develop their latent powers,
capacities and build their moral capabilities based on universal human values in order to
contribute to social progress and make a better world.” And its mission is “To engage in
research and action in the field of value education for institutions of higher learning”. The
programme is focused on “Fostering Personal Development and Social Progress”. The
Academy works in collaboration with many international as well as national institutions. The
international collaborators include FUNDAEC (Colombia), Association for Creative Moral
Education (Russia), Institute of Organizational Psychological Medicine-1IOPM (Australia),
Westminster College (USA), UNESCOQO’s International Bioethics and Human Rights
Programme, and International Environment Forum( Geneva). (Godbole, 2021).

Since inception of its Programme in year 2000, the Bahai Academy has had collaborative
activities with a number of valued and reputed universities and higher academic institutions in
India. The Baha'i Academy is also one of the founding members of the Indian Consortium for
Educational Transformation which has its headquarters at MKCL, Pune. The Consortium has
offered innovative educational programmes in collaboration with a number of universities and
agencies. The Academy conducts collaborative programmes with Faculty Development Centre
(Under PMMMNMTT) UGC-Human Resource Development Centre, Savitribai Phule Pune
University. The guiding principle of the program in Universal Human Values is “[man is a]
mine rich in gems of inestimable value. Education can, alone, cause it to reveal its treasures,
and enable mankind to benefit there from” ( Baha’u’llah, n.d,pp 161-162). The goal of the

programme is to foster participant’s personal development and social progress by building
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their moral capabilities and life-skills, so that students become principle-centred professionals,
learn to address real life situations, become responsible citizens of society, builders of a new
world civilization and promoters of social harmony. (Godbole, 2021).

Inspired by the universality of the Bahd'i teachings, the programme is secular, broadly based
and universal in nature and approach. It does not seek to promote any particular school of
thought, tradition or religion. There are various courses run by the Academy for teachers,
postgraduate students, undergraduate students as well as administrative staff of the institutions
of higher learning. The course on “Fostering Personal Development and Social Progress”
consists of four modules ( Bahad'i Academy, 2013-2021), as follows:

Modulel- Moral Capabilities

Module 2- Beauty, Knowledge, Transition

Module3- Basic Concepts: Education

Module 4- True Happiness, Social Harmony and Peace

The course is offered at four levels: Foundation level, Certificate level, Diploma level and
Advanced Diploma level

Other courses, all approved by University bodies, include the following:

2 . Abilities, Skills and Healthy Attitudes (ASHA): a Value - Added course for P.G. Students
3. Me, My World and My Mission (MMM): a Value - Added course for UG students

4. Leadership For Change: Personal and Community

5. Refresher Course for Non-Teaching/Admin. Staff Members, “Creating the Environment
built on Unity and Trust”

6. Value Education: Fundamentals

7. Value Education Optional Subject for B.Ed. students

8. e-Culture Practitioner

9. e-Culture Nurturer

Other available courses are:

7. Developing Skills of Consultation & Conflict Resolution

8. Cooperative Learning and Cooperative Games - ( Certificate and Diploma levels)

9. P.G. Diploma in E-Education for Digital Society (P.G. DEEDS)

10. Interactive Faculty Development Programme (FDP)

11.Induction Programme for Newly Recruited Teachers in Senior Colleges

Orientation for Teachers: Orientation and training programs for teachers are conducted at the
beginning of the session for five to six days. Discussions are conducted by the Resource

Persons and Academy’s trained mentors. Participants interact and express their experiences,
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views, problems and how to overcome them. Thus active participation of teacher is crucial in
this regard. According to the UNESCO report (1972), the teacher's duty is less and less to
provide information and more and more to encourage thinking; apart from his formal
responsibilities, he will have to become more and more an adviser. Teachers play a very
important role in a student's life. As ateacher, one must bring out the best in students and
inspire them to strive for greatness. Since the inception of the Academy, it has organized scores
of Faculty Development Programmes for the teachers of institutions of higher learning, who in
turn have inspired the students. (Godbole , 2021).

All these courses are conducted in both Online as well as Face-to-Face modes. The Teaching-
Learning Methodology includes interactive sessions, group activities, Happy Hippo Show,
cooperative games and cooperative learning. At the end of various modules participants decide
very meaningful extension activities/ field work to undertake. They are called ‘Service
Learning Activities’ and are based on the module content and students’ academic learning.
Service Learning Activities have two purposes: to increase participants’ capabilities and to
empower communities through partnership in service projects. The stories of Service Learning
Activities carried out by the participants are published by the Academy as “ Education in
Action”. Three volumes have been published till now in 2016, 2017 and 2019. The fourth
volume will be published soon.

Students benefit from the programme in the following ways: learning joyfully and improving
their communication skills, enhancing their self confidence, acquiring a global perspective and
world view, developing their moral capabilities, developing vision and purpose in life,
experiencing personal change and social transformation, reflecting on and creating their new
mind-set, serving communities and developing their leadership qualities. They become
LEADERS, but LEADERS of a new kind. (Godbole , 2021).

Teachers also benefit in the following ways: they groom their moral capabilities to meet the
growing challenges of their professional and social missions, re-define their relationship with
students and sharpen their interactive teaching skills, overhaul their personalities, work out
fresh value-based attitudes towards their institutions and co-workers , train their talents and
artistic abilities through educational games and Happy Hippo Show, and finally harness their
happiness and sense of job-satisfaction by becoming mentors of universal human values.

The institutions benefit by meeting qualitative criteria set by NAAC and NBA in the
following ways: unity of vision and thought among students and staff, attitude change towards
their responsibilities , leadership capability to fulfill institution’s vision and mission, innovative

extension activities, training in participatory and cooperative learning, yearning for practicing
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moral behavior. In short institutions will promote QUALITY EDUCATION further (
Godbole, 2021).

Another focus of the Baha’i Academy is research in the area of Value Education/Universal
Human Values for Personal Development and Social Progress.  Since annually hundreds of
students join various modules of Education in Universal Human Values programme of the
Baha'i Academy, such activities can hugely promote research in value education among
teachers and students of various faculties and generate an encouraging atmosphere of ethics
and cooperation among all.

Among research publications is “ Understanding The Youth and Their Challenges” that was
published on the occasion of the 35" year of establishment of Bah&'i Academy (Bah&'i
Academy 2017b). Volumes of resrarch papers presented at state, national and international
conferences and webinars organized by the Bahai Aademy every year are published as “ The
Compass”.

Regular data collection, documentation and reporting by the Academy students who undertake
community projects constitute a precious sources of knowledge in the area of value education
for institutions of higher learning and an invaluable opportunity to strengthen this neglected
aspect of higher education. Since for the past 22 years the Baha’i Academy has been
continuously working in the field of research, curriculum development, training and
implementing the programme of Education in Universal Human Values, it is in the best
position to share its experiences and guide interested candidates in conducting research and
training in this crucial aspect of education today. ( Baha'i Academy 2013-2021)

The Academy, moreover, has organized National and International Research Conferences,
Webinars and Symposia, to encourage research in universal human values, community action,
teaching- learning methodology, social cohesion, ethics in higher education, sustainable
development and related themes. The Baha’i Academy offers training to the interested UG and
PG students in research writing. Some of the conferences and webinars include National
Conference on “Value Education through ODL”( February 2020), and several family webinars.
The International conference on Education for Social Cohesion( July 2021), was attended by
961 participants from 37 countries, 200 institutions, 71 universities, and 24 states of India. Five
webinars related to “ Family Challenges During Pandemic” were attended by 330 participants
from 4 states. An International webinar on “Education for Social Cohesion” ( February 2021),
was conducted which was attended by 98 participants from 57 institutes, 31 universities, 11
states of India and 3 other countries. An online “workshop on Research Methodology” for

Education for Social Cohesion, ( October 2020), was conducted which was participated by 60
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participants from 45 institutions, 35 universities from 15 states of India and four other countries
( Baha'i Academy, 2021-Annual Report).

During the same pandemic period the Academy conducted nine online FDPs for 899
teachers from 159 colleges, 52 universities and 19 states. At the same time online courses for
undergraduate and postgraduate students from colleges affiliated to various universities in
Maharashtra and other stated have been conducted and 3523 students have benefitted. The
students were from 14 universities in 6 different stated of India. Three introductory workshops
were conducted for 884 participants from 3 colleges, two universities from two states. One
course was conducted for the administrative staff members which was attended by 75
participants from one college. Total number of courses conducted during the lockdown period
were 20, benefitting 5571 participants from 199 colleges, from 52 universities from 19 stated
of India. The Academy strives to reach out to maximum number of youth who can become
change-makers for a better future of the nation ( Baha'i Academy, 2021-Annual Report).
Conclusion:

As said by the former Governor of Maharashtra, late Sahri S.M. Krishna “In a nation like India
which is home to different ethnic groups, religions and cultures, this programme that seeks to
broaden the outlook of students and teachers, making them responsible citizens of society, has
special relevance” ( Bahd'i Academy 2013-2021). The traditional programmes offered by
universities are falling short of value —based education which is a key requirement of today’s
turbulent world. Therefore there is an urgent need to promote research and training on this
aspect of education which is novel, universally relevant, and bridges an important gap in
traditional education. Such activities should aim at building capabilities, true happiness, social
harmony and peace and human rights and duties. The teaching-learning processes currently
practiced in institutions of higher learning are not conducive to students’ participation and
empowerment. Indeed a large number of students avoid attending their classes due to such
environments prevailing in the classrooms. Hence there is a great need to conduct projects
and train teachers in value-based, interactive, participatory, and cooperative learning
methodologies. In this way not only academic performance of the students is enhanced but also
their moral excellence is augmented to bloom and become torch bearers for reconstruction of
society which is falling apart due to the constant erosion of social and moral values. Apart from
the Bahai Academy, there is hardly any other institution fully dedicated to conducting such
type of research and training or has the necessary expertise and capacity to serve this purpose.

This is an invaluable opportunity to strengthen this neglected aspect of higher education.
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“Value is a process which enable us to realise satyam, shivam, sundaram.’
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- Mahatma Gandhiji

‘Education is not limited to the imparting of information or training of skills. It has to give the educated a proper
sense of values.’ - Sarvapalli Radhakrishnan

Moral values and a culture and religion maintaining these values are for better than laws and regulations.
- Swami Vivekanand

|dA® ATE G& (Universal Human Values)
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IEERSEIG] @W (Role of stakeholders in developing education based on Universal Human Values)
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11, Bt YTEHT FoIquaT HRAT T Fell AT, (S 3 ABd, Qg Uidatar HdgH HriHH,
D ATeaul 3.)
12. AT fafay AT SrismAme Wyl [Mesdid faematdr SgUTT STal JT3! /T gTdesia]
Fit India, W% YR SHAF , T WR&f0T RM, @R YR @™, a1 diei1 JeareTd.
13. A st - rwma  fpda fawaiaria Ordfe AMdt egran WedeY TR eRdn. g
IETERUITAT U oo fRI&1 21d
14. faameataed fof eman fawRid @rdt a1 HRar 3 3rerg= ardraRoT T FHR1.
15. Formation of 4H club ( Head, Hand, Heart, Health)
16. VBT ATHHIGT TeHh[ , YA, R, faerg gt e Joren fasr givam deft udsy
HEA GO,

O N o gk w
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17. 9Fd 9 , P G, YT Jed JidT qNTCIgaR SIIsh AT GHIGRT Hedry Heanfafyd

3VIIHH TIR BI0UY Hed 815 d.

TS Yo SSauENaT SIaTI Tt
HHTSTAT I dIdTaRUNd Gaid! STSUraeul g0l Ueb HIdT GHRT S+ Rfgell 3le. G URRdihe
T TS Se A 38, A id AGUTA JEad 38, HEd TG daadh 3iTe. Jdi Uha HeauGar gia. Sl
U $¢a Usdid IUMR A 3115, 3HS-deid Gl APeR S AR I WhR HRogr!
SEEGRI T ARG AT UR gredt Ad ATg!. Gol UTesumeR fdvar ekl Saciedn SRl giaimeides dledld. drdes
TR g R gdterd 3 ATeY. Gl ST e afeaiie Wmesd fRIgdbiddd SR des 3 dId. BUHd
fafay gefaoae Ui I SRid R SIS THUSG AT Jod Solvara! AGd sisd.

1. dme-faare gt
TeTE Ul TTehr S
Aeifdres R gead=
Yot ST, Wes U,
AT BRI Tl
ESRUEIE]
QAP eIHTIA HR00
Yos Uegdl
wmm%ﬁumww
dhd Syt ufaws (Rational Building Model)
T 31 ufad= (Consideration Model)
HFJWWW (Value Clarification Model)
TS BT UfAH (The Social Action Model)
HU ICEGRURIGEIS] (Value Analysis Model)
Wﬁwawmamﬁwwwﬁ&mmmﬁﬁmmm
SIRTRI T S =i, 9, i, a3 P16l Joy GHGT, TaiaRvl Sad a GRefr I8 UhTed
fg el e Hgard! SRl o oed S0 Ydd Med+ WM d LTSlalg HRTDATGR Jed
FSIDIDBRA T BV 3l HE@ 318 9 NS [Mesciial YD b Fehid gHRT UUl TRoid 311G
THRIAD UISHa Igaa dxd IeaT AT AR S 31T AMsHed 01 od o o 3ifies gomr g

YUWHd S RMed TR Usd

RCUEClE

HEH 1. U, (R030) FA T U1 RierfOres S

BT U TR 3. (R00R) Iq UFAIH M. TN ITRE R JHTSIT FRref07 e Tz -
T BT TRI&T

FSAA. 7. (Ro0y) Nt FATRTR YbTRM QeiOreh deam 9 e THISTRIR

FABUN AR, BTBETd GYT. (R00¢) HIE THTRM FeUE HRATT FHTS Tl 37T Rreror

FABUT AR, FdTS famae. (Roor) ot fae v, "WRed sy~ Rreror ge=ar Sfor Iur

AR fEelT (Ro00R), SRS UFRTHRA, "HRATT THTSTA A T

TEd ToR 1. X, Hgd ST (R00¢), e I UhRH, [SUEE HRAIT JHTS! R80T 9 e

RS &. g, IRANS HA W, (Roo8,), fae Y=, eifies faardd - YR 7 Uiy

URAIS &, g, TRARS HaAT FWIN. (Ro0l), fae TeTeM, U Rerfires smai anfor afiyar

AT &. g, TRHS Bl PWII. (R004), fael FebT=H, Riarepia Rraror

Sed HIR IHTE 0T () VS UBTRH |, O deageT

© N o gk wbd

g~ w D E

. ]
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T 3RIIE URTHI T (Ro0R) e T YT, UFTd & SaRITIH, UHIRH 4 fad Ha8R?

TRTATS {307 (Ro08) AT UhTRM, “ITTT HaRITTH AeifOres T 3M1fdr seyfies 3R vare.

§d G GUE , SGADR TG 1Y 008, 37gd TPHIRM (e SRgH difa® - FHTSRIRE )’

TR 3G, TRBR YT (Re0¢) RIS TESI-RIBIUT HERTY YR I RTes] FEATATUD e (0T
2006

Yl [P
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T FRMER WP fANATT STXIRIHHTAT Heaf&TvTel YA
Rifrcas arvarT

Wt affer water T
diva. . fenft, wW.emad. fdemdis, gur (MITU17PHDE0001)

3. Rt Wa-TEigeEt
Arigeie

Abstract

Preor & fAvav arerae! Fibr 3ire. R &fhaed f[Aprard, F Sy,
TG FETard e Hi7ed oiid. J7 reoredr FregHigT [Qemeiaes geidrera
TEBIN GAIdedTd FTT TFRINRGATE] FSUEST ESHT TIEaGR TFING g3aar Jdl. T
HIEfA% FANTaY v [V STRIIRETEeY 1313 TeT-UeT YIeTaYT SiFae edrd!
Nt dtet] IeqT Jd. Tvgpd & THG T I ST 3T [redT SRIITT JeRIEva] JTene
g I7 warged Rigard] qiHeT dgcard] ava.  RIgarT 39T SEIIgT ToNaqad a1
T STITT @R, [FETedfaed woaul a &1 G leT agRITed e ar9v FR0), T
3FYT &0 & TIFAT [NV GSINT 3T ATelE Fet 3% HITAT 33T

NI T AgTara 9Ieq ; TIEdfHF W, g, TP, Todroror
YR ®:

AT JTHIC W, GRS IhId BN dST+eh g AMe AT FHT
I Wl e 3R, i e RAgeoge At Siiae a1fdie Forw &1ss Tl
3. WG 1 AUIRN AL 9], FeURT Afhedl dafched, AT STATHEY o
o1 21 armg. a1 AT ASaUe IRUINTS!, SiaHTdiel qa-d 3fegHTal TBR
T TG STa SFUIRITS! JeaTafSd Famt Fmfor gloarard! geafiemmdt Rer fwfor
. & I YRR elfdel ol d) ek aHrerdr Mt avar ad. A
ST JodTdl o™ 3. WY & o BoldamT 31eh, 3N HAhedT 7 &l
& SHaAMEd T Boidu] o FTERMEN UIe St gead ™ [aenei=T sngaivd
3eATfces SfiaTaT IR TH el TRy,
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3T fadT g8gy MU O @R e 8. Qe AmHederell AU,
THTSIIRRIT, AfehdT sl STeTegR ArRaG@reT TSt sramRagar JeanferfSa
T BIU TReTd Gl
weneErdt el U Sara AT ORI STTedTge AT AHTSTol AT
TSl fRheeard fAd. TRaTomT ISThROT, ST Husdt, anfvsranr fereror, Hiaifamr

o

IR, AGAGIABIGIAT A, AMadfdT A== 3Mfor JrmfeAT gor g |l
QY AR BIGId DHHT UGS 31fedh hihaciel fedrd. dodonargy Jeh!
SRS, THST STt SMERT ST 31T, vl Uil g, T[T Sfe arae]
e g focn faw sirer arr. (fveror enfor gt — Ui, S 004 8R)

T FArATS! Qe SIaHTARIA STRIRIHHTSA] HISTHIA JodTd! Doidul hed
TG AT fImrITa Igd BI0TR TR,

et &0 : ST -

The value means primarily to prize to esteem, to appraise and to
estimate. It means the act of achieving something holding it and also the act
of passing judgement upone the nature and amount of values as compare
with something else.

.... John Deway
FfehedT AT IFT 9501 TS MR TSh Feuel I Bid. o UUh

SRR 31fersh giara. fofa svarh evar fAafRia axard. Sfiaes sevard ww
ereh, TepIuget Fmfor sheard. fommRTd, efid, dremia Jwear ST, diTe M
gRYY TSI,

e TRen: feneff revl dawmn, SoAEwRn IfiRd dTEuIRT SRT SR,
AT SMRING STeh! JTNAGT ATed T G, MesedT SR ARIAhIE) JGT T
ARSIIARS, TMERI, PE T ARMRIE Jgelt g7 I, At SawTarea des
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gaaitd e AR ued. dHd! drevradedr Hd Uedt Jfedkhl gerredn aaHrd
. ad o1 fous vvarea Gl UG T 9 STRIRIHHTSIT HTEIHTH e
Hosd ADhesd, SAUNagdD A& Befidel el AR Patelial TG AIH! Afhad ATBR
PRl Yl FEUM HILAHD FRIARIGT Avhd fOvIm=dl STATAhHET o iRI&umreit
BVl SIGAYU] PRUIT AT AT,
HeNeATa 9gwg: Sfia= anfor freror a1 varer g 919 eRd.  SfaHTge forerr g
g ey SfanTer MeR Il Wi, deafiie, [emerivgn sivarike freom
e femeafar <a smaamT feneafar dufhe, AmTii®, Sifgs, ARphi®, AFRT®,
JaTRes, ameafcyes faamrT AT g1 e ©RT & . A faenegtar aafthaa
faeprT B07 rfdel ST, R Aleld wRER faeneataedy Ryeman, denfe gier,
RIEHh, achefIRUuTT, ALMEDhT, DI, DHURERYUI, HHTNSTD HH, B -JoY FHH,
HagASMear SHuRTet STd 37eft JT-ITAhATA IaT HRuITd 3felel! AR, TS HTeAHD
FRMER AP [ANIrAT SN HodiaiuTTel FRhR DolfdudTel] SEEeRT favg
fererepichs ST,
WHEIT fQU™: T1eafisd ToRER S¥gd [ASareaT SITAhATT Jeafeudie i
fafhaes TRy R,
Sf2e:
q) TS FARERIA T 9T TR JaRIuL,
R) WA FRTERIT Rgpal (AT YIGIShHTc el JoarrT Qe o,
3) ATeaftie FRERIS SRpd [N IRIRIhHTAT Yo dTaivdiel el T
Gyl
HeangAdie Wetiea srafore e
9) AP FR: AT e HexsM Hfeud dhetel omadt O g w'f
R) P HIEI D FARTER AT MB!I SEETATS! Tty fohdT it FaReR ferepfae
STTOTRT Qe HTST fawy,
3) STRIRTHH HILHD FRIERI a1 33! d SEENITS! FRfoTa FRepd dTa=IehH.
8) HeIfEur TS g AFNTS! Iuh SRR awd ey el S,
deneq ugell: amery faeetsur gg,
Tel: TRy,
e i FORERIS a1 3M3d! O SEreeal A¥ghd fygTaT uTeIehy

. ]
Copyright © 2021, Scholarly Research Journal for Interdisciplinary Studies Page 132



faw wievft:
&A1 a1 WY Tt foTTaT a1 g /g |
T SR Diay Igr oa fFee™: 1
TAGAT AT D30,
I elipmed e el s, RuAus, o5h, wemefia St FugiHh
JONTT JUrdfirserl Aifiidett med & el geafremr a1 Haeareft ara=t geffaom
TR

SFHEITIRIA STcTehral aTe 3T fadhRT 8Id ST JTell Hoarhg, AHSIhG
I ot farpaur, TXER UTH SN @R geffdeledn Jearar et Fxafifamun ged S,

NI AT & RO ATAURT Ufohar Mg, Sita-redn uish &oft faemeff
ST fiesac araa. fareres T2 g SR fasHeHe! Jedrar SN Teqy ST 3.
SIS Heh UINTT JMeJIANId g o Saval [Ny StiaHed farafdetl Sar.
TG gl A1 eI Botfaor & Rraierd! @ graie! S,

DIGRT R PR HedTH0r AR e ugeived HmsT g auR
FROITT AT MR, AR FIGHST, T T IeAT HToAT FHCLT Bl Al 37T,
TR ST IMSATUNIT FEPpdl AT IATABHIT fAIBITeAT STl AT UTSshaHed
SIATAR TeI—Uel, GHTN ATell, TRfeTadl, HAT, 9elidh, Wi aren fafdy gewmar Jamer
gl I gehHyd fIemeaiR euweR @ed et frevHeorr e 3.
UTGIHHMEY el 0T W0 dhetel! TG,

. ]
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T et Tadt STt

oY FHARG WIS fUqufch, a=emrT NEIHYD: JYdU:
SUBHRET TR of> FARSTRT T JHadr 9
uRear: 79 farfame ey, gl

HGPIEC]
SIGGI gfhgen gt SHeIDHA]
I GRhgT, U gfhge, TERTHH
CIRINIRCIGEII rfeerepRrerd ufcug
STETOTOIT gfhge gfge, SRERCERNE
T el gfhgar, 9ua
BT foig: URHT]:
ﬁ%%ﬁ?: ‘EQIH: W@{:W g
IR
g gfch gfehsger, o gy GrHHTT,
TEoiiad JTITHIST ENITERGEIS GBI
o rygad®: 7gM ey aHadreHt
Har SIS T T, GIHHTAT
AT
FEE 3MYgFD Tgforat ghrger ARGaHICY 9D
ThT GREREANII fogafh

e

TR 8101 HeaM ST Jearean uredyHiar fareomh Sfer oxfdeht amed.
e FRIER WP [T ARIpH UM A 3y Ad i, TR
farsrreaT AreavIq feeneafr YR Arfecamh elieRg @*oT SUITAT TRICT STetelT 3TTR.

gAY 9l U1 goard hedmoR IRUTARET fFae fAvgg daciean aourd
AT P Hiselel 3R, UISIhHMEY fAfAedT g 1gur, WINUl, a/e, oikad,
AYTRIRT 7 SEERT gefar aRuana et 3R,

. ]
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